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ACADEMIC COUNCIL REPORT 
 
 
ACTION REQUESTED: 
 
Recommendation   
Decision    
Discussion/Direction  
Information     
              
DATE: 25 May 2021  
 
FROM: Graduate Studies Committee 
 
SUBJECT: New Program Proposal – Doctorate in Education (EdD)  
 
 
COMMITTEE MANDATE: 
In accordance with Section c) of the Graduate Studies Committee (GSC) Terms of Reference, 
GSC has the responsibility “Examine proposals for new graduate degree and diploma programs” 
and “to recommend their approval, as appropriate, to Academic Council”. 
 
MOTION FOR CONSIDERATION: 
That, pursuant to the recommendation of the Graduate Studies Committee, Academic Council 
hereby approve the Doctor of Education and recommend approval of the program to the Board 
of Governors.   
 
BACKGROUND/CONTEXT & RATIONALE: 
The Doctor of Education (EdD) degree at Ontario Tech is an online, applied research degree that 
is aimed at working professionals in K-12, universities, colleges, and in public and private sector 
organizations. The EdD will provide students with a research experience that is focused on 
professional practice. The increasingly complex and constantly changing modern educational 
context is presenting challenges that require an ever more sophisticated and research informed 
response from educators. The EdD at Ontario Tech is designed to address these challenges. 
Online degrees are increasingly important to modern universities in providing alternative forms of 
accessible education. The EdD builds on the track record in delivering online education within 
the Faculty of Education and is part of the commitment by Ontario Tech to expand its online 
program offerings.   
       
The EdD has an overall theme of Education in the Digital Age. This general theme resonates 
with the strengths within the Faculty of Education and across the university in the analysis and 
use of digital technologies in education. The Faculty of Education has a B.A. in Adult Education 
and Digital Technology, as well as a field of strength in Education and Digital Technologies in the 
master’s programs. The proposed EdD is an advanced degree that prepares scholarly 
practitioners who will operate with critical skills in our changing and complex contemporary 
society. The EdD program is designed to prepare graduates who can analyze complex problems 
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of practice, and who can use collaborative skills, research, knowledge, policy analysis, and 
experience to provide innovative solutions for communities. The EdD is a thesis focused degree 
that has extensive course support for students through a set of core courses that ladder students 
through the research and thesis process.    

The faculty members in the EdD degree are drawn from across the university. This cross-faculty 
and cross-disciplinary graduate faculty for the EdD is a differentiator and a strength for the 
program. There are strong connections and collaborations across the university in many areas of 
central importance to the EdD that have established a significant critical mass of faculty for the 
support of this program.  

RESOURCES REQUIRED: 
The EdD program proposal and resource requirements have been reviewed by the Academic 
Resource Committee (ARC). The program development model has admission cohorts of 15 
students with a program cap of 50. The demand for graduate degrees in Education is strong. 
The master’s degrees in Education at Ontario Tech have a total enrolment of around 200 
students and EdD degrees have many more applications than the spaces available. The EdD will 
be offered initially as a cost recovery program. There is one tenure track faculty position and one 
staff person in year 3-4 of the approved budget model if projected enrolment levels are met. 
There are forty-six graduate faculty members, from across the university, in the proposal. Most of 
these faculty members will take on supervision committee responsibilities.     

CONSULTATION AND APPROVAL: 
GSC: 27 April 2021 
Final Faculty Council Approval: 29 March 2021 

NEXT STEPS: 
• Pending the recommendation of GSC, this proposal will move on to Academic Council for

approval and recommendation to the Board
• The proposal must proceed through the following approval steps subsequent to AC:

o Board of Governors
o Ontario Universities Council on Quality Assurance

• The expected date of implementation is the fall semester of 2022

SUPPORTING REFERENCE MATERIALS: 

• New Program Proposal with Appendices (Bookmarked PDF File)

Ministry of Colleges and Universitieso
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NNew Graduate Program Proposal 

Name of proposed program: Doctor of Education 

Degree Designation/Credential: Doctor of Education (EdD) 

Faculty (where the program will 
be housed):

Faculty of Education 

Collaborating Faculty (if 
applicable):

Program Delivery Location: Online 

Collaborating Institution(s) (if 
applicable): 

Proposed Program Start Date: September 2022 

Proposal Contact: Dr. Brian Campbell, Professor 
Faculty of Education, Faculty of Social Science and Humanities 
brian.campbell@uoit.ca  

Prepared Date: Revised March 18, 2021 
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11  Introduction 
a) Program Abstract 

Please provide a brief overview of the proposed program, in 1000 characters or less, 
including: 

A clear statement of the purpose of the program 
Any program components, such as fields or pathways (note that fields and pathways are 
not required) 
Any distinctive elements, including alternative modes of delivery (including online) 

 
The Doctor of Education (EdD) degree at Ontario Tech University is an applied research 
degree that is aimed at working professionals in K-12, universities, colleges, and in public 
and private sector organizations. The EdD will provide students with a research experience 
that is focussed on professional practice.  
The EdD at Ontario Tech will be distinctive through its combination of synchronous online 
delivery, student support within an online learning community, a laddering set of courses 
that supports students through their thesis process, the overall theme of Education in the 
Digital Age, and its strong cross-Faculty and cross-disciplinary faculty complement.  

b) Background and Rationale 

Identify what is being proposed and provide an academic rationale for the proposed 
program  
Explain the appropriateness of the program name and degree nomenclature; list any 
program fields, pathways, etc. (note that fields and pathways are not required) 
If applicable, describe the mode of delivery and how it will support students in achieving 
the learning objectives of the program  
Describe the ways in which the program fits into the broader array of program offerings 

The Doctor of Education (EdD) degree at Ontario Tech is an online applied research degree that 
is aimed at working professionals in K-12, universities, colleges, and in public and private sector 
organizations. The EdD will provide students with a research experience that is focussed on 
professional practice. The increasingly complex and constantly changing modern educational 
context is presenting challenges that require an ever more sophisticated and research informed
response from educators. The EdD at Ontario Tech is designed to address these challenges. 
Online degrees are increasingly important to modern universities in providing alternative forms 
of accessible education. The EdD builds on the track record in delivering online education within 
the Faculty of Education and is part of the commitment by Ontario Tech to expand its online 
program offerings. 

The EdD has an overall theme of Education in the Digital Age. This general theme resonates 
with the strengths within the Faculty of Education and across the university in the analysis and 
use of digital technologies. The Faculty of Education has a B.A. in Adult Education and Digital 
Technology, as well as a field of strength in Education and Digital Technologies in the master’s 
programs. Many of the substantive graduate courses in the degree connect directly with digital 
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technologies. By situating the degree within the broad concept of a digital age we make it 
possible for a range of student research projects that can foreground digital technologies or 
recognize digital technologies as part of the broader context. Our general theme of Education in 
the Digital Age will help to signal the strengths in the program for potential students and project 
a profile for the degree. The proposed EdD is an advanced degree that prepares scholarly 
practitioners who will operate with critical skills in our changing and complex contemporary 
society. The EdD program is designed to prepare graduates who can analyze complex problems 
of practice, and who can use collaborative skills, research, knowledge, policy analysis and 
experience to provide innovative solutions for communities. Our EdD degree has a broad reach.
The limits on thesis topics within the degree are the areas of expertise of the faculty in 
combination with students’ areas of professional practice. Student theses in the EdD will be 
coordinated with the areas of expertise of the faculty members available to supervise for each 
admission cohort. The EdD is a thesis focused degree that has extensive course support for 
students through a set of core courses that ladder students through the research and thesis 
process. 

The faculty members in the EdD degree are drawn from across the university in the Faculties of 
Education (FED), Science (FS), Health Sciences (FHS), Social Science and Humanities (FSSH),
Business and Information Technology (FBIT), and Engineering and Applied Science (FEAS).
This cross-faculty and cross-disciplinary graduate faculty for the EdD is a differentiator and a 
strength for the program. The practice of including faculty members from across a range of 
faculties and programs is well established pattern in Ontario. The collaborative degree model 
used at the University of Toronto in its EdD programs stands as a prominent example. However, 
the boundaries between faculties at Ontario Tech are more permeable than at other, often larger 
universities. Academic programs at Ontario Tech are organized without departments and can 
draw on faculty members across Faculties and disciplines. There are strong connections and 
collaborations across the university in many areas of central importance to the EdD that have 
established a significant critical mass of faculty for the support of this program.

c) Mission, Vision, Strategic Plan, and Strategic Mandate Agreement 

Describe how the program contributes to the University’s Mission and Vision 
Explain how the program aligns with the goals and priorities outlined in the 
Faculty’s(ies’) and University’s Strategic Plans 
Identify how the program fits within one or more areas of strength or growth in Ontario 
Tech University’s Strategic Mandate Agreement 

Ontario Tech’s Vision states that, “With its foundation in technology, the sciences and 
professional practice, UOIT advances the discovery and application of knowledge that 
accelerates economic growth, regional development and social innovation and inspires 
graduates who will continue to make an impact on the world, as it is and as it will be.”
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Ontario Tech’s mission, embedded in our act, states that we are mandated to “provide 
superior undergraduate and graduate programs that are technology-enriched and responsive 
to the needs of students and the evolving workplace.” Ontario Tech's mission also 
emphasizes “lifelong learning that is flexible” and “inclusive”.
Our recently revised Strategic Research Plan (SRP) reaffirms the mission by committing to 
increase " the quantity of online curricular and course offerings, and use of online 
educational resources (OERs) with a commitment to enhancing the quality of the same". 
The SRP goes on to emphasize that by 2021 we will have "Leveraged existing 
technological assets to provide a greater number of degrees, courses and other for credit 
offerings (e.g., micro certification, badges) via online formats."
The Ontario Tech EdD clearly articulates this vision, mission, and strategic research plan.
The EdD is an applied degree that is targeted at the “professional practice” of working 
professionals who “will continue to make an impact on the world”. It is “responsive to the 
needs of students in the evolving workplace”. We will use “technology-enriched” 
instruction through the online delivery of the EdD. This online delivery increases 
accessibility to “lifelong learning” for many working professionals. Ontario Tech has an 
established pattern of accessibility with a high proportion of first generation and OSAP 
supported students. Our Strategic Mandate Agreement (SMA) states clearly that 
“accessible education is at the foundation of UOIT’s values and defines how it approaches 
education.” The EdD is embedded in this institutional culture of equity, accessibility and 
inclusion. The SMA makes it clear that "Many of UOIT’s programs may be accessed 
either fully online or in hybrid form, further increasing opportunities for non-traditional 
students" and that Ontario Tech "is committed to growing its online and hybrid offerings 
each year."

Our Strategic Research Plan emphasizes "establishing interdisciplinary research teams". 
The EdD is part of this interdisciplinary model. Building on the strengths within the 
Faculty of Education the EdD faculty complement is drawn from across the university. 
Our focus on Education in the Digital Age directly connects to Ontario Tech's goal of
emphasizing practices, programs, and research that address "Tech with a conscience". Our 
Strategic Research plan sets out this goal concisely. "We aim to improve the lives of 
humans and the planet through the ethical application of technology. It’s a key component 
in our teaching and learning practices, administrative processes and innovative research 
projects." The Ontario Tech EdD uses technology extensively in its online delivery and 
engages issues associated with Education in the Digital Age. 

d) Student Demand 

Provide evidence of student demand, including number of prospective student inquiries; 
applications and registrations for similar programs; results from surveys/focus groups of 
existing students, graduates, or professionals in the field 
Include information about domestic vs. international student interest 

We have consulted with our present and former Master of Education students and have 
established that there is a strong demand for an Ontario Tech EdD from within this 
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population. In a recent survey of Ontario Tech’s Master of Education students and 
graduates, 99 (or 25%) of those surveyed indicated that they would like to pursue a 
doctoral degree and that they would prefer to pursue this doctoral degree with the Faculty 
of Education at Ontario Tech. In addition, we have had numerous informal inquiries. Our 
master's programs continue to have a strong appeal with approximately 200 students 
enrolled at any one time. The fully online synchronous model of graduate program 
delivery has an enduring appeal. Our student enrollments are overwhelmingly domestic in 
our master's programs. We anticipate this pattern to continue with the EdD in the initial 
phases. Our online delivery makes it possible for more international participation. 
However, our emphasis on synchronous interaction may limit the time zones where being a 
student in our program is practical.

Enrolment Information
Provide information regarding enrolment projections and complete Table 1  

We are targeting a total of 50 students in the program when it is fully populated. The 
model in the table below assumes a high retention rate, as is consistent with our online 
master’s programs. We anticipate that demand will be strong and that we will be highly 
selective in our admissions. We plan on admitting 15 students in the first cohort, but we 
will adjust admissions numbers to our available supervision capacity and to our actual 
retention rate. The model below assumes that we will have 20% attrition between the first 
and second year bringing the continuing enrollment down to 12 for an admissions cohort
by the second year. The assumption is that 4 from this cohort will complete in year 3, 5
will complete in year 4, and the remaining 3 will complete in year 5. All students in the 
EdD are enrolled full-time throughout their program. 
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TTable 1: Projected Enrollment by Academic and Program Year 
Level of Study Master’s 

year 1
Master’s 
year 2  

Ph.D. 
year 1 

Ph.D. 
year 2 

Ph.D. 
year 3 

Ph.D. 
year 4 

Ph.D. 
year 5 

Total 
Enrolment 

Academic Year 
20xx – 20xx 

# of 
students

# # # # # #

Academic Year 
2022 – 2023

15 15

Academic Year 
2023 – 2024

15 12 27

Academic Year 
2024 – 2025

15 12 12 39 

Academic Year 
2025 – 2026 

15 12 12 8 47 

Academic Year 
2026 – 2027 

15 12 12 8 3 50*

*Program steady state

e) Societal Need

Evidence of the need for graduates of the program and in which fields (within academic, 
public, and/or private sectors) 
Please indicate up to three occupations in which graduates from this proposed program 
may be employed using the Ontario Job Futures website 
For professional programs, a description of the program’s congruence with current 
regulatory requirements 
Mention if any employers in the area support the need for this program and include a 
letter of support as an additional appendix. 

Most students in the EdD program will be working professionals in education or a related 
field. Obtaining an EdD is a way for these practitioners to refine their skills and advance 
their careers within their sector. The students within our master's programs are a good 
indication of the students within the EdD. This is confirmed by the strong interest in our 
EdD in our surveys of present and graduated graduate students. We have seen a broad 
range of areas of professional practice in our master’s students that will continue to be 
represented in the EdD. There will be K-12 teachers who are interested in improving their
educational practice and/or advancing their careers as principals and in other leadership 
roles. There will be professionals who work in a variety of roles in student success, mostly 
at the post-secondary level. These student success support roles, in such areas as 
accessibility, equity, international student support, ESL, and mental health have been 
growing within the education sector. We will attract teaching and learning centre 
professionals. We will attract community college faculty. There is increasing pressure on 
college faculty to advance their skills through graduate degrees, and many of them are 
seeking degrees in education. We will have students who work in health services, many of 
them nurses. The demands around public health education as well as professional 
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f) Duplication 

Describe how the program is distinct from other programs at Ontario Tech. Is it 
reasonable to anticipate this program might affect enrolment in other related 
programs? If so, how might this be addressed?  
Identify similar or complementary programs offered elsewhere in Ontario in Table 2. 
Provide additional comment on the justification for this duplication.  

development and education within the healthcare system are expanding. We will have 
educational administrative professionals, mostly in higher education, but also in the public 
sector more broadly. We will have adult education professionals in the public and private 
sectors. Practitioners from all these areas are represented in our master’s student 
population and they will continue to be represented in our EdD.

The Ontario Tech EdD degree will engage the increasingly complex challenges facing
education professionals across these sectors. The societal need for this program is clearly 
indicated in the professional development needs of these working practitioners. Providing 
our EdD fully online also responds to the societal need for restructuring aspects of 
education to be more easily accessible to working professionals. Our online mode of 
delivery is a lived experience within the digital age, and our critical reflection on digital 
practice and its context addresses core features of modern society. 

There is no duplication of the proposed EdD degree with any of the existing degrees at 
Ontario Tech University. The computer science doctorate is focussed on the scientific and 
technical aspects of computing. The Faculty of Social Science and Humanities hosts 
doctoral degrees in Criminology and in Forensic Psychology which deal with social justice 
and equity issues, but there is no explicit focus on education. The graduate degrees in 
health sciences are focused more on biology or the professional practices within nursing. 
The establishment of the EdD may increase demand for our master's programs in education 
since students may perceive a possible pathway between the masters and the doctorate as
an attractive option.

The EdD at Ontario Technical University will be distinctive within Ontario through its 
combination of synchronous online delivery, student support within an online learning 
community, a laddered program that supports students throughout their thesis project, the 
overall theme of Education in the Digital Age, and its strong cross-Faculty and cross-
disciplinary faculty complement.

Many of these elements are well established and recognized for EdD degrees and graduate 
education more generally. A thesis requirement, laddered thesis support through courses, 
online delivery, general program themes, and drawing on faculty members outside of 
traditional academic units are all accepted degree components for doctoral degrees in 
education. Ontario Tech’s innovation lies in our unique combination of these established 
elements.
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The EdD degree uses fully online synchronous delivery. Western University also delivers a 
fully online EdD program with synchronous components, but this program is different in 
many other respects. All doctoral degrees in education in Ontario have some online 
footprint. However, much of this is asynchronous, and in no case is it as comprehensively 
synchronous as our model. We have substantial asynchronous supports as well in addition 
to our extensive synchronous delivery. Our design supports students through the 
development of an online learning community where students will interact and share 
experiences within each phase of the program. This interactive community is important in 
supporting student success in an online environment.

The Ontario Tech EdD will be an applied research degree with a thesis. All other doctoral 
degrees in education in Ontario have a thesis, whether they are structured as EdDs or 
PhDs.

We have been influenced by the University of British Columbia in our EdD thesis 
description.

An EdD thesis must contain a substantial contribution of new knowledge to the 
field of study. It presents the results and an analysis of original research and should 
be significant enough to be published. One part of the dissertation may take the 
form of a document (or its equivalent in a non-print medium) of the kind 
commonly used in the field, such as a policy handbook or policy document, an 
action plan, a white paper, a curriculum or project design, a program evaluation, an 
institutional reorganization, a community development prospectus, or any other 
relevant innovative professional practice undertaking. If any such materials are 
included then the candidate must provide, as part of the dissertation, documentation 
sufficient to allow others to follow the line of reasoning and evaluate the 
originality, usefulness, and credibility of the work.

The Ontario Tech EdD will have a laddered structure that steps students through the stages 
of their thesis project up to and including writing the thesis. Students travel on this journey 
with the support and guidance of their supervisory committee. Students and their 
supervisory committees are both supported through milestone courses and tasks in distinct 
phases of the program. Our EdD model uses the increased course structure of a 
professional degree in support of student research projects. The closest program with a 
similar model for thesis project development in Ontario is the University of Toronto where 
courses in their program also are used to ladder students through the thesis process. The 
proposed Ontario Tech model differs from Toronto in some of the structural elements 
associated with the differences between a comprehensive exam system as compared to a 
candidacy exam system. Our laddering structure also puts more emphasis on supporting 
the final analysis and writing stages of the thesis project with courses. This will be 
especially helpful for our students in the fully online mode of delivery. Toronto’s EdD has 
a more conventional physical delivery with increasing use of online supports.

Our overall theme of Education in the Digital Age is a differentiator in Ontario. The 
University of Toronto offers six EdD degrees and ten PhD degrees in education. These 
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TTable 2: List of Similar Programs in Ontario 

Institution Name Credential Level and Program Name
University of Toronto Doctoral. Doctorate in Education (EdD)
Link to Program Web Page: https://www.oise.utoronto.ca/oise/Programs/index.html
Brief Program Description: The Ontario Institute for Studies in Education (OISE) has a large 
faculty complement with four specialized departments in: Applied Psychology and Human 
Development; Curriculum, Teaching and Learning; Leadership, Higher and Adult Education; and 
Social Justice Education. They offer 14 doctoral degrees, six of them as an EdD and ten as a PhD. 
The EdD degrees are in: Child Study and Education, Counselling Psychology,  Educational 
Leadership and Policy, International Educational Leadership and Policy, Higher Education, and 
Social Justice Education. None of OISE’s four EdD degrees are organized around technology, 
although it is possible to pursue a theme of Educational Technology within a degree. OISE
programs are based on traditional physical face-to-face delivery with some online elements.
What differentiates the new program from this existing program: The core graduate faculty in 
the Ontario Tech EdD are drawn from across the university while Toronto has a large education 
faculty with four departments. Ontario Tech will be delivering a fully online synchronous program
within an online learning community. The Ontario Tech EdD is a general degree within the broad 
thematic space of Education in the Digital Age. OISE has a traditional separation of a 
comprehensive exam and a thesis proposal. Ontario Tech’s doctoral model combines these 
elements within the candidacy exam. 
Institution Name Credential Level and Program Name
Western University Doctoral. Doctorate in Educational Leadership

(EdD)

degrees are focused on a broad range of specialized topics. The Toronto EdD degrees are 
in: Child Study and Education, Educational Leadership and Policy, International 
Educational Leadership and Policy, Counselling Psychology, Higher Education, and Social 
Justice Education. It is possible to pursue an Educational Technology focus within the 
OISE degrees as a sub-theme that crosscuts their degrees along three other themes and 18
"collaborative specializations". All of these options are highly specialized. Western 
University offers a specialized EdD in Educational Leadership. There are no other EdD 
degrees in Ontario. All of these EdD programs are highly specialized. The Ontario Tech 
EdD is a flexible thesis focused degree that is themed within the general landscape of 
Education in the Digital Age. This will allow students to focus on specific aspects of the 
use of technology in education as well topics that are set in the broader landscape of the 
digital age. 

The other doctoral degrees in Education in Ontario are PhDs with fewer courses and more 
conventional doctoral requirements. These programs are offered by Queen’s, York, 
Nipissing, and a consortium composed of Brock, Lakehead and Windsor. The Nipissing 
PhD degree provides some points of comparison to our EdD. Nipissing is a smaller 
university and has adopted a model of using a broad general theme (Educational 
Sustainability). There are fewer courses at Nipissing as is customary with a PhD model (6)
but like Ontario Tech the substantive offerings are pooled with their master’s offerings. 
However, pooling substantive courses is not just a small university phenomenon. The 
Toronto EdD degrees have a great deal of flexibility in substantive course offerings. 
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Link to Program Web Page: https://www.edu.uwo.ca/graduate-
education/program/edd/educational-leadership.html
Brief Program Description: The Western EdD is focussed exclusively on the field of Educational 
Leadership. The degree is a course-based program with a Dissertation in Practice as a thesis. 
Students are admitted into a fixed cohort, and they are expected to stay with this cohort throughout 
their program. Western University uses a group of “instructional faculty” to deliver many of the 
courses. These faculty are not part of the tenured or tenure track core of Western faculty. 
What differentiates the new program from this existing program: The Ontario Tech EdD is 
offered under a broad general theme and not a narrow specialization. We work within a framework 
that recognizes technologies as central to modern professional practice. Ontario Tech uses a 
flexible phased cohort model where students share an online learning community with other 
students in each phase of their program. This helps with supporting student success and with 
retention if students fall out of their initial cohort. The Ontario Tech degree has a thesis research 
project. The focus of the research for this degree is applied to areas of professional practice. The 
core graduate faculty in the Ontario Tech EdD are drawn from within the university.
Institution Name Credential Level and Program Name
Nipissing University Doctoral. PhD in Education (Educational 

Sustainability)
Link to Program Web Page: https://www.nipissingu.ca/academics/school-graduate-
studies/phd-education
Brief Program Description: The PhD degree in education at Nipissing uses a fixed cohort model 
under the general theme of Educational Sustainability. The program has 6 courses, a 
comprehensive exam and a thesis. The degree has no formal specialized fields. The program has 
summer residencies with online courses in the winter.
What differentiates the new program from this existing program: The Ontario Tech EdD has 
more courses (8 as compared with 6) and more thesis laddering in these courses. The Nipissing 
degree has a more traditional structure with a comprehensive exam. Ontario Tech’s model for all of 
our doctoral programs uses a candidacy exam. The Nipissing degree has a fixed cohort model 
while the Ontario Tech degree has a phased cohort model. The overall theme at Nipissing is 
Educational Sustainability while the Ontario Tech overall theme is Education in the Digital Age. 
The Ontario Tech degree is fully online while the Nipissing degree has a mix of summer 
residencies and online courses. The core graduate faculty in the Ontario Tech EdD are drawn from 
across the university. 

22 Program Requirements 
 

a) Admission Requirements 
Outline the formal admission requirements; explain how these are appropriate for the 
program learning outcomes: How will they help to ensure students are successful? How 
do they align with the learning outcomes of the program? 
Explain any additional requirements for admission to the program such as special 
language, portfolio, etc. (and how the program recognizes prior work or learning 
experience, if applicable) 
Indicate the programs from which students may be drawn 
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The general minimum admission requirements for a doctorate at Ontario Tech University 
are:

Completion of a research project or thesis-based master's level degree from a 
recognized institution in the same area of graduate study or a closely related subject.

The admission requirements for the EdD recognize professional educational practice as 
well as the possibility of course based master’s degrees. 

EdD applicants may pursue admission under the general admission requirements for 
doctoral programs at Ontario Tech University. These are:

Completion of a research project or thesis-based master's level degree from a 
recognized institution in the same area of graduate study or a closely related subject.

Applicants’ educational professional practice will be considered in the 
admissions process. In addition, EdD applicants may be admitted with a course-
based master's level degree from a recognized institution in education or a 
closely related subject.

Applicants who hold a course-based masters will be required to show evidence of their 
ability to:
o   Define a research question or problem;
o   Devise a research design; and
o   Analyze and report research findings in an academically rigorous manner, such as a 
major academic paper.
This evidence may include professional documents that demonstrate the ability to conduct 
and report on research at a graduate level.

All successful applicants will be assigned a thesis supervisor in the admissions process. 
Applicants should contact potential supervisors as part of the application process in order 
to assess whether there is appropriate support for their potential thesis research. The match 
between a students’ qualifications and area of interest, and the expertise of faculty 
available for supervision, is a criterion for admission. The supervision topic areas available 
for each application cohort will be published on the Ontario Tech website where the 
faculty members available for supervision will be profiled.

Supporting Document Requirements 

A number of supporting documents must be submitted to the School of Graduate and 
Postdoctoral Studies to complete an application for admission.
Applicants must submit the following supporting documentation with their application:

recommendation must be completed by individuals 
having direct knowledge of the applicant's academic and relevant professional competence.
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on English language proficiency.

undergraduate and graduate transcript.
- to two-page statement of academic intent outlining the applicant's objectives 

in undertaking graduate study at the doctoral level.

Applicants may also be asked to submit a brief description of the courses listed on the 
official transcripts or provide a copy of the relevant calendar in which they are listed.
English Language Proficiency
The requirements for admission to the EdD are higher than the minimum standard at 
Ontario Tech University, with a minimum score of 580 on the paper-based TOEFL, 92-93
on the Internet-based TOEFL or 7 on the IELTS. The following wording has been adapted 
from the general university regulations.
All applicants are required to give evidence of their oral and written proficiency in English. 
This regulation outlines the standard ways that applicants must use to satisfy the English 
language proficiency requirement. The English language proficiency requirement may be 
satisfied with one of the following:

-time for at least three years (or equivalent in part-time studies) 
in a university degree program where the language of instruction and examination was
English or you have completed a university degree program where the language of 
instruction and examination was English. UOIT may ask you to provide official 
verification from your university that the language of instruction and examination was 
English. Please note: The minimum three-year requirement does not include full-time 
enrolment in English as a Second Language (ESL) programs.

Purposes (EAP) program that has been designed for university preparation. Information on 
whether a particular program is approved as satisfying the English proficiency requirement 
can be obtained from the School of Graduate and Postdoctoral Studies.

iciency as listed below on one of the tests in 
English language acceptable to UOIT. Test results dated more than 24 months prior to the 
date of the application for admission to UOIT will not be considered. An official test score 
is required.
Please note: If you take an approved English language proficiency test, then its score shall 
prevail as the determining evidence of your English language proficiency.
UOIT's School of Graduate and Postdoctoral Studies only accepts IELTS scores in the 
Academic testing format. Scores from the IELTS General Training format will not be 
accepted.
Applicants are advised to consult the Graduate Studies website for the most current 
requirements for their program.
Applicants must arrange for original test scores to be sent directly from the testing centre 
to the School of Graduate and Postdoctoral Studies. UOIT's TOEFL Code is 7178. 
Applicants need to provide this code to TOEFL at the time of testing in order for test 
scores to be forwarded to Ontario Tech University.
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Notwithstanding the above, individual applicants may be able to establish their spoken and 
written English language proficiency through some other combination of education, work 
experience or testing. Individual candidates who wish to establish their English language 
proficiency other than the ways outlined in this section should contact the School of 
Graduate and Postdoctoral Studies. Despite the possibility of other options, please note that 
a test score from an approved English language proficiency test still prevails as the 
determining evidence of your English language proficiency.
The only exception to the English language proficiency admission requirement is if you are 
a Canadian citizen who has completed a degree at a Canadian university where the 
language of instruction is French.
Ontario Tech University reserves the right to test the English language proficiency of all 
students and to require further English language training.

b) Program Learning Outcomes and Assessment of Student Knowledge 

In Table 3 below, please describe what the student will know or be able to do 
(knowledge, methodologies, and skills) by the end of the program and indicate how that 
knowledge or skill will be demonstrated 

 
Degree Level Expectations are set by the Quality Council of Ontario and should not be 
modified. For the list of and more information on these expectations, including a detailed 
description, visit their website. 

  
Table 3: Program Learning Outcomes 
 

Program Learning 
Outcomes
By the end of the program, 
students graduating will be 
able to… 

Degree Level 
Expectations 

Relevant courses 
(provide course 
code and course 
title)

Assessment of 
Learning 
Outcomes 

Identify and investigate 
complex educational 
problems to provide 
research-informed, 
professionally grounded 
solutions. 

Level of application 
of knowledge 
Research and 
scholarship 

EDUC 7001G 
EDUC 7002G 
EDUC 7003G 
EDUC 7006G 
electives  
Candidacy 
exam 
Thesis 

essays 
presentations 
supervisory 
committee 
progress 
reports 
thesis proposal 
successful 
candidacy 
exam 
successfully 
defended 
thesis 
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Demonstrate fluency 
and in-depth critical 
understanding of digital 
technologies used in 
educational research. 

Research and 
scholarship  
Depth and breadth of 
knowledge 
Level of application 
of knowledge 

EDUC 7001G 
EDUC 7002G 
EDUC 7004G 
Candidacy 
exam 
Thesis 

essays 
research 
designs 
presentations 
successful 
candidacy 
exam 
successfully 
defended 
thesis 

Produce original 
research and writing 
that meets the scholarly 
standards in the field of 
education. 

Depth and breadth of 
knowledge 
Research and 
scholarship 
Awareness of limits 
of knowledge 

EDUC 7002G 
EDUC 7003G 
EDUC 7004G 
EDUC 7005G 
Candidacy 
exam 
Thesis 

essays 
research 
designs 
presentations 
successfully 
defended 
candidacy 
exam 
successfully 
defended 
thesis 

Incorporate divergent 
literacies, perspectives, 
and disciplines when 
analysing, evaluating, 
and articulating 
positions on research, 
policy, or practice for 
education in the digital 
age. 

Depth and breadth of 
knowledge 
Research and 
scholarship 
Level of application 
of knowledge 
Awareness of limits 
of knowledge 
Professional 
capacity/autonomy 

EDUC 7001G 
EDUC 7003G 
EDUC 5xxxG 
electives 
Candidacy 
exam 
Thesis 

essays 
presentations 
literature 
review in the 
candidacy 
exam 
thesis proposal 
thesis 
argument 

Employ relevant 
research methodologies 
and theoretical 
underpinnings for 
framing and analyzing 
problems of educational 
practice in the digital 
age. 

Depth and breadth of 
knowledge 
Research and 
scholarship 
Level of application 
of knowledge 
Professional 
capacity/autonomy 

EDUC 7002G 
EDUC 7003G 
EDUC 7005G 
EDUC 7006G 
Candidacy 
Exam 
Thesis 

essays 
presentations 
Successful 
candidacy 
exam 
thesis proposal  
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Articulate the ways that 
uses of digital 
technology in education 
inform and are informed 
by the social, cultural, 
community, 
institutional, and policy 
context. 

Level of 
communication skills 
Professional 
capacity/autonomy 

EDUC 7001G 
EDUC 7003G 
EDUC 5xxxG 
electives 
Candidacy 
Exam 

essays  
presentations 
successful 
candidacy 
exam 

Selecting a few examples from above, explain in detail how the program design and 
requirements support the attainment of the Program Learning Outcomes 
With assistance from the Academic Planning Officer in CIQE (ciqe@ontariotechu.ca), 
please provide further details on the Assessment of the Program Learning Outcomes, as 
outlined in the Quality Council’s Quality Assurance Framework Section 2.1.6 - 
Assessment of teaching and learning:  
o Appropriateness of the proposed methods for the assessment of student 

achievement of the intended program learning outcomes and Degree Level 
Expectations (How will students demonstrate they have learned and can do what we 
expect them to by the end of the program?). 

o Completeness of plans for documenting and demonstrating the level of performance 
of students, consistent with the Degree Level Expectations (How will the effectiveness 
of the program be assessed?) 

Below are some illustrations of the connections between learning outcomes, the program 
elements, and assessment. We provide more detail for the first outcome and highlight 
central elements for the remaining. Learning outcomes overall are assessed on an ongoing 
basis by each student’s supervisory committee. Student progress reports are submitted each 
term by the committee to the Graduate Program Director.

Identify and investigate complex educational problems to provide research-informed, 
professionally grounded solutions.

The EdD programs leads students through a series of steps in identifying and investigating
researchable problems connected to problems of practice. 

The EDUC 7001G course Doctoral Seminar I: Critical Issues in Education in the Digital 
Age provides students with an orientation to the analysis of complex educational problems. 
This course engages students in an overview of educational issues in the digital age. This 
course focusses on how educational researchers and practitioners identify, understand and 
interrogate complex issues. Students will be required to address how to identify 
researchable problems in their own interest areas in professional practice. Learning 
outcomes in this course will be assessed through essays and presentations. 

EDUC 7002G Doctoral Seminar II: Research Perspectives and Methods is a research 
methods seminar that helps to ladder students through the process of identifying the 
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methods that they will use in their research. The essays and presentations students create in 
this course will focus on developing research designs connected to their area of interest.

EDUC 7003G Doctoral Seminar III: Thesis Proposal Development is a course that ladders 
students through the process of creating a thesis proposal in preparation for the candidacy 
exam. Students will be working with their supervisors during this time on their thesis 
proposal development. The EDUC 7003G course provides the student with a peer learning 
community where the developing thesis proposals of all students in the cohort are shared. 
This course adopts a pass/fail grading system since its main focus is in providing peer 
engagement. The final assessment of the value of the thesis proposal will happen in the 
candidacy exam, which will normally be taken within six months of completing EDUC 
7003G. Assessment in this course is focussed on the mechanics of producing a proposal 
plan including a literature review. 

While students are taking the above courses, their supervisory committee will be directing 
the form and substance of the developing thesis proposal in the lead up to the candidacy 
exam. In accordance with university regulations, students are evaluated by their 
supervisory committee in every term and a report is filed with the graduate program 
director. Students are evaluated as having satisfactory progress, difficulties with progress, 
or unsatisfactory progress in this report. This rating is given for the student's progress 
overall as well being specified for research progress, research plan, requisite knowledge, 
research skills, and motivation/work ethic. Receiving an overall unsatisfactory rating, 
places a student on probation. Students with difficulties or unsatisfactory ratings are given 
support and direction through a learning plan. A second unsatisfactory rating in a row
results in withdrawal from the program. The learning outcome of identifying and 
investigating complex educational problems is supported by this supervision and 
assessment experience.

Elective courses also will contribute to attaining this learning outcome. Electives are 
selected with the guidance of the supervisory committee so as to connect to students' 
professional practice interest areas. These elective courses help to channel students in 
identifying issues connected to practice. Modes of assessment in graduate electives vary 
but concentrate on forms of writing (most commonly essays) and presenting.
The Candidacy exam combines a thesis proposal with a literature review. Identifying a 
researchable problem of practice is a focus of the exam. The outcomes are assessed by
passing both the written and oral elements in the candidacy exam. 

The thesis is directed at identifying and investigating complex problems of educational 
practice. The successful completion and defense of the thesis is a powerful form of 
assessment in relation to this outcome.  

Demonstrate fluency and in-depth critical understanding of digital technologies used in 
educational research and professional practice.

It is hard to imagine modern research without the use of digital technologies. However, it 
is important for students to combine technical fluency with critical understanding. Students 
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will demonstrate critical fluency in the use of digital technologies in research in the 
methodological seminars, EDUC 7002G and EDUC 7004G. Students may vary in their 
application of digital technologies in research but these methodology courses are learning 
community seminars where students are exposed to, and influenced by, the work of their 
peers. The fluency and in-depth critical understanding of digital technologies in research 
will be assessed in the writing and presentations in these methodology courses. All 
students will have to demonstrate fluency in the use of digital technologies in their thesis 
research. This will be reflected in the candidacy exam as well as in the final thesis. 

Produce original research and writing that meets the scholarly standards in the field of 
education.

The student's supervisory committee will be focussed on mentoring the student to meet the 
scholarly standards within the field of education in research and writing. These outcomes 
are assessed throughout the program by the committee in the research progress reports that 
are filed each term. The final assessment of this outcome is the successful thesis defense. 
The series of laddering courses also contribute to this outcome. The research courses, 
EDUC 7002G and EDUC 7004G, focus on research standards. EDUC 7005G concentrates 
on writing standards. The thesis proposal development course EDUC 7003G leading up to 
the candidacy exam is a combination of scholarly standards for both writing and research 
as is the candidacy exam. Students will be producing writing and research through these 
course experiences that meets the scholarly standards in the field of education. The EdD is 
a professional degree that will allow the incorporation of creative professional practice
materials. Our thesis description clarifies these inclusions.

An EdD thesis must contain a substantial contribution of new knowledge to the 
field of study. It presents the results and an analysis of original research and should 
be significant enough to be published. One part of the dissertation may take the 
form of a document (or its equivalent in a non-print medium) of the kind 
commonly used in the field, such as a policy handbook or policy document, an 
action plan, a white paper, a curriculum or project design, a program evaluation, an 
institutional reorganization, a community development prospectus, or any other 
relevant innovative professional practice undertaking. If any such materials are 
included then the candidate must provide, as part of the dissertation, documentation 
sufficient to allow others to follow the line of reasoning and evaluate the 
originality, usefulness, and credibility of the work.

Incorporate divergent literacies, perspectives, and disciplines when analysing, evaluating, 
and articulating positions on research, policy, or practice for education in the digital age.

Incorporating divergent literacies, perspectives, and disciplines starts with the multi-
disciplinary and cross university graduate faculty that supports the EdD. EDUC 7001G
Doctoral Seminar I: Critical Issues in Education in the Digital Age introduces students to 
this diversity of disciplines and perspectives. The writing and presenting that students 
produce in this course must engage with this intellectual diversity as they locate their own 
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problematics. EDUC 7003G prepares the student for the candidacy exam by working 
through the components of the thesis proposal and the literature review. The literature 
review must address the diversity of perspectives. The thesis proposal and argument must 
locate the analysis within a broad context of divergent literacies, perspectives and 
disciplines. The elective courses will expose students to a range of perspectives.

Employ relevant research methodologies and theoretical underpinnings for framing and 
analyzing problems of educational practice in the digital age.

Students must demonstrate that they can employ relevant research methodologies and 
theoretical underpinnings in their candidacy exam and in their thesis research.  This 
outcome is reinforced in the methodology and analysis courses EDUC 7002G, EDUC 
7003G, and EDUC 7005G.

Articulate the ways that uses of digital technology in education inform and are informed by 
the social, cultural, community, institutional, and policy context.

This learning outcome speaks directly to the overall theme of Education in the Digital Age. 
This theme provides the context for the specific thesis research topics. All students will be 
able to articulate these dynamics. Some students will address these issues as part of the 
broader context for their work. Other students will focus more directly on some aspect of 
the social, cultural, community, institutional or policy context and its relationship to digital 
technologies. No matter the variability in detail, all students will be able to articulate these 
relationships. The focus of EDUC 7001G Critical Issues in Education in the Digital Age 
will anchor these considerations. Students will demonstrate an ability to articulate these 
dynamics as part of the breadth requirement in the candidacy exam. There will be some 
variability in opportunities for demonstrating this outcome depending on electives and on 
the focus of the thesis research. 

c) Program Structure and Content 

Describe the requirements and structure of the program. Is it full-time/part-time? Is this 
an online or partially online program? What are the unique curriculum or program 
innovations or creative components in this program? 
Provide evidence that each graduate student is required to take a minimum of two-
thirds of the course requirements from among graduate-level courses 
What is the program length? Provide a rationale for the length that ensures the program 
requirements can be reasonably completed 
Address how the programs structure will help students to meet the program learning 
outcomes and Degree Level Expectations 

All students are registered full-time. All courses, and other program milestones, including the 
thesis defense are conducted online. There is no physical residency requirement for the EdD 
degree, but the use of a synchronous online model for all coursework and formal requirements 
will not preclude conventional face-to-face interactions if students are physically co-located with 
faculty. For example, students may conduct research in a physical lab on campus. All the courses 
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in the program are graduate level courses, and all the required EDUC 7xxx courses are offered 
only to EdD students.

The EdD program is designed to provide support through an active online learning community. 
The working professionals who are the main target population for the degree will be supported 
through a series of online synchronous core and elective courses and milestones that step 
students through the program, including their thesis research. The synchronicity of the courses is 
a central component of the student experience. The Faculty of Education has been very 
successful in its synchronous online master’s programs with an over 95% completion rate. Our 
established graduate course model of using highly interactive synchronous online seminars will 
be continued in the EdD. Another aspect of the success of this model is its convenience and 
flexibility for working professionals. There is no physical residency requirement for the EdD 
degree, although the use of a synchronous online model for all coursework and formal 
requirements will not preclude conventional face-to-face interactions if students are physically 
co-located with faculty. For example, students may conduct research in a physical lab on 
campus.

Continuous supervision is a key element in supporting student progress in an online 
environment. Students will be admitted based on the admissions criteria, but also for their fit 
with available supervisors within an admission cohort. This will allow supervision to begin as 
soon as the student enters the program. Although it is expected that some students may change 
supervisors, the program relies on a supervision relationship throughout.  Supervisory 
committees will guide the student in the selection of electives, and in their progress through the 
core requirements. Mentorship in developing a research project associated with the student's 
chosen area of research and practice begins at the start of the program, and it is expected that 
students will begin their research on their thesis project under the direction of their supervisory 
committee during their first year. As students’ progress through the program many of the core 
doctoral seminars will provide a peer community sounding board for work that is traditionally 
handled solely by a supervisory committee in more conventional academic doctoral programs.
The five core doctoral seminars in the program ladder students through a series of steps in the 
development of a thesis: focusing on a problem (EDUC 7001G), selecting the methods 
appropriate to the thesis project (EDUC 7002G), developing a thesis proposal (EDUC 7003G), 
the analysis of gathered data and other information (EDUC 7004g), and writing the thesis 
(EDUC 7005G). All these components of the thesis project are completed under the direction of 
the supervisory committee. This common core of seminars provides a shared online learning 
community experience for students and a structured thesis project development sequence for 
both students and supervisors. Student theses in the EdD will be coordinated with the areas of 
expertise of the faculty members available to supervise for each admission cohort.

The EdD is structured around three program phases. Each phase has a different focus as students 
move through the program. Phase one is where the student defines issues and refines 
foundational skills. Phase two is focussed on thesis proposal development and the candidacy 
exam. Phase three is focussed on thesis analysis and writing. Each of these phases has core 
courses where students are part of a learning community. If students take longer in one phase 
than some of their phase cohort, they will join up with other students in the next phase, so they 
are always supported in a learning community that is connected through a shared experience 
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within each phase. It will be possible for students to complete each phase within a year for a 
program that can be completed in 3 years, but given the busy schedules of working professionals, 
some students may take longer to complete. Students in each phase of the program are supported 
by a cohort experience based in the common core courses and tasks required in that phase. This 
phased cohort experience provides a flexible online learning community support structure 
throughout a student's progress.

The first phase is an orientation to the program and provides students with the tools to define and 
refine the focus of their research. There are two core doctoral seminars in this phase: EDUC 
7001G Doctoral Seminar I: Critical Issues in Education in the Digital Age offered in the fall 
term, and EDUC 7002G Doctoral Seminar II: Research Perspectives and Methods offered in the 
winter term. Students who have not taken a graduate level research methods course in education 
or the social sciences will be required to take EDUC 5002G Research Methods before being 
admitted to EDUC 7002G. Students will explore their substantive interests through their elective 
courses during the first and second phases of the program. The three required elective courses are 
taken from the pool of substantive graduate courses available within the graduate programs in the 
Faculty of Education. Under the guidance of their supervisory committee students may substitute 
EDUC 7006G Doctoral Internship for a substantive elective. This is a supervised reflective field 
placement in the area of professional practice that is the focus of the thesis project. 

The second phase of the program has students focussing on the development of their thesis 
proposal and completing the candidacy exam. The candidacy examination determines if the 
candidate has the knowledge and expertise to undertake a thesis and is a requirement for all 
doctoral research degrees at Ontario Tech. The exam consists of a thesis proposal that includes a 
literature review and an oral presentation. Students are supported in the development of the 
thesis proposal and in the preparation for the candidacy exam through a core course, EDUC 
7003G Doctoral Seminar III: Thesis Proposal Development, that is offered in the fall term. The 
formal elements of the candidacy exam will be set out in this course. Students will produce a 
literature review in the course that will form the basis of the literature review section of their 
thesis. The supervisory committee will be guiding the student thesis proposal development, and 
in the scope and focus of the literature review. The course will provide a guide to the formal 
requirements and an online learning community where students will present their developing 
work to their peers. The candidacy exam is normally taken in the winter term. Any additional 
substantive electives are meant to be completed within this phase of the program. 

The third and final phase of the program is focussed on completing research, conducting 
analyses, and writing and defending the thesis. Students are supported in this phase with two 
core courses. EDUC 7004G Doctoral Seminar IV: Analysis in the Research Process is offered in 
the fall term. Students’ research will be quite varied, and this seminar will provide students with 
the opportunity to share their emerging analysis with other students. The direction and form of 
student’s individual analysis will be set in consultation with their supervisory committee. The 
Analysis seminar provides a learning community forum for this work. EDUC 7005G Doctoral 
Seminar V: Thesis Writing will be offered in the winter term. Writing and formatting support 
will be provided in this seminar and students will have to opportunity to showcase aspects of 
their thesis.      
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It is expected that completing the three phases of the program in three years will be possible for 
students who are well organized and focussed. We anticipate that only four of our initial 15 
students will complete in three years. Of the estimated twelve completing students five students 
from this cohort are estimated to complete in year four with the remaining three students 
completing in year five. It is anticipated that students taking more than three years either take 
more time in phase one when they are getting oriented or in phase three when they are 
completing their thesis. In accordance with Ontario Tech doctoral regulations students will have 
up to six years to complete the degree. Below is a program map that illustrates completion in 3 or 
more years.

 Fall Winter Spring/Summer
Year 1 (Phase 1) EDUC 7001G Critical 

Issues in Education
Elective

EDUC 7002G Research 
Perspectives and 
Methods
Elective

Elective 
 

Year 2 (Phase 2) EDUC 7003G Thesis 
Proposal Development
 

Candidacy Exam  Thesis research

Year 3 (Phase 3) EDUC 7004G Analysis in 
the Research Process 
 

EDUC 7005G Thesis 
Writing
 

Thesis defense 

Years 4 to 6  If required If required If required

 
Describe the ways in which the curriculum addresses the current state of the discipline 
For researched-focused graduate programs, provide a clear indication of the nature and 
suitability of the major research requirements for degree completion 

 
In addition to the guidance of the supervisory committee, the thesis requirement is 
supported through a series of courses that step students through the development and 
completion of their research. These courses provide instruction, but also help to create an 
online learning community among students in the same phase of the program. The thesis 
research is focussed on professional practice in education in the digital age. This research 
area will be directly relevant to the student’s own professional interests and/or area of 
practice. The general theme of Education in the Digital Age together with the online 
delivery format will serve to recruit students with a broadly shared set of interests. This 
will support building an online learning community.

 
Is there an experiential learning component (e.g. workplace learning, co-op, internship, 
field placements, service learning, mandatory professional practice) to the program? If 
yes, please describe this component in 2500 words or less. Include confirmed partners, 
duration of the experiential learning component(s), and projected number of placements 
(where applicable)  
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The EdD is targeted at working professionals and it is expected that they will bring their 
work experience to the degree. The thesis research will be focussed on a topic connected to 
professional practice. Under the guidance of their supervisory committee students may 
substitute EDUC 7006G Doctoral Internship for a substantive elective. This is a supervised 
reflective field placement in the area of professional practice that is the focus of the thesis 
project. 

Describe how the potential need to provide accessibility accommodations has been 
considered in the development of this program 

The program relies on the Ontario Tech University’s existing accessibility supports. There 
are no physical accessibility issues with the EdD as it is being offered online.

d) Calendar Copy with Program Map(s)

Provide, as Appendix A, a clear and full calendar copy. Please use the template provided 
in Appendix A to create the Calendar Copy for the new program. This template ensures 
consistency across all programs in the Academic Calendar 
o If the program is to be accredited, include with this Appendix the accreditation

tables, if available 
Provide, as Appendix B, a full list of the all courses included in the program including 
course numbers, titles, and descriptions. Please indicate clearly whether they are 
new/existing. Include full course proposals for new courses, and the most recent course 
syllabi for existing courses. If you are making changes to existing courses, include instead 
a course change form.  

Please see Appendix A for proposed calendar copy.

Please see Appendix B for a full list of the course numbers and titles with new course 
proposals and syllabi for existing courses.

33 Consultation 
Describe the expected impact of the new program on the nature and quality of other 
programs delivered by the home and collaborating Faculty(ies) and any expected impact 
on programs offered by other Faculties 
Outline the process of consultation with the Deans of Faculties that will be implicated or 
affected by the creation of the proposed program 
Provide letters of support for the program from Deans at Ontario Tech and/or from other 
institutions/partners 

There is no impact on other programs. All of the course teaching for the new doctoral 
specific courses will be assigned to core faculty within the Faculty of Education. Graduate 
faculty outside of the Faculty of Education have the supervision of graduate students as 
part of their professional responsibilities. The EdD will provide an opportunity for faculty 
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members to supervise in educational topic areas connected to their expertise. Faculty 
members are free to take on these responsibilities and all of the faculty members included 
in this proposal have agreed to do so. Should any tenured faculty members outside of the 
faculty of education wish to teach courses in the EdD this will be approved with their 
home faculty dean. Some associate graduate faculty members outside of the core university 
faculty presently teach as adjuncts with sessional appointments in the Faculty of Education 
graduate programs. This practice will continue. 

 
Does this Program/Change contain any Indigenous content?      Yes  No       Unsure 
For more information on how Indigenous content is defined at Ontario Tech University and 
how to consult with the Indigenous Education Advisory Circle (IEAC), please refer to 
the Protocol for Consultation with the Indigenous Education Advisory Circle. 

 
Has the IEAC been contacted        No       
 
If yes, when?     

 
What was the advice you received from the IEAC, and how has it been included in your 
proposal?  

 
Did the IEAC ask you to return the proposal to them for review?     Yes         No   
 
If yes, have they completed their review?       Yes  No       N/A 

4 Resource Requirements 
 

a) General Resource Considerations  

Note here if this new program may impact significant enrolment agreements with the 
Faculty/Provost’s office.   
Indicate if the new program will affect any existing agreements with other institutions, 
or will require the creation of a new agreement. Please consult with CIQE (ciqe@uoit.ca) 
regarding any implications to existing or new agreements. 

There are no impacts on enrollment agreements or agreements with other institutions.

b) Faculty Members - Current and New Faculty Requirements  
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Brief statement to provide evidence of the participation of a sufficient number and 
quality of faculty who will actively participate in the delivery of the program 
The role of any sessional faculty 
The provision of supervision of experiential learning opportunities; how will supervisory 
loads be distributed? 
The plan to provide additional faculty resources to support the program, if needed 
Complete Appendix C, detailing the list of faculty committed to the program (template in 
Appendix) and provide any additional details, if necessary; the information in the 
Appendix or additional information must include clear evidence that faculty have the 
recent research or professional/clinical expertise needed to sustain the program, 
promote innovation, and foster an appropriate intellectual climate. 

  
 

The faculty members in the EdD degree are drawn from across the university in the 
Faculties of Education (FED), Science (FS), Health Sciences (FHS), Social Science and 
Humanities (FSSH), Business and Information Technology (FBIT), and Engineering and 
Applied Science (FEAS). This cross-faculty and cross-disciplinary graduate faculty for the 
EdD is a differentiator and a strength for the program. The boundaries between faculties at 
Ontario Tech are permeable. Academic programs are organized without departments
(except for the Faculty of Engineering and Applied Science) and can draw on faculty 
members from across Faculties and disciplines. There are strong connections across the 
university in many topics of central importance to the EdD.

Graduate faculty privileges at Ontario Tech are granted by program. Ontario Tech has two 
types of graduate faculty appointments, Graduate Faculty, and Associate Graduate Faculty. 
Graduate Faculty have full graduate privileges in relation to a graduate program. Graduate 
Faculty must be tenured or have tenure track appointments with Ontario Tech. Graduate 
Faculty appointments are approved and reviewed through the Dean of Graduate Studies 
and the School of Graduate and Postdoctoral Studies. Graduate Faculty can be nominated 
as part of the process of establishing a new degree or at any time after a degree is 
established. These appointments are reassessed whenever a program is reviewed, and an 
individual’s privileges can be revoked for cause at any time. Associate Graduate Faculty 
have limited privileges. They cannot solely supervise a thesis student and are able to be 
restricted in other ways. Associate Graduate Faculty are appointed by the program Dean 
for a three-year term and must be renewed to continue their appointment. Most Associate 
Graduate Faculty have adjunct appointments to the university. They may be working 
professionals or faculty at other institutions. Professors Emeriti also can be Associate 
Graduate Faculty.

There are forty-two faculty members in the degree proposal, thirty-two Graduate Faculty 
and ten Associate Graduate Faculty. The Faculty of Education is at the centre of a network 
that forms the backbone of the graduate faculty for the EdD. Common research, granting, 
student supervision, and authorship are at the heart of this graduate faculty. For example, 
Janette Hughes (CRC-FED) has collaborated with Chris Collins (CRC-FSc) on "There's 
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and App for That" from the Ontario Research Fund - Research Excellence fund. In 
addition, Dr. Hughes is part of a recent application with Khalid Elgazzar (CRC-FEAS), 
Isabel Pederson (CRC-FSSH) and Andrea Slane (FSSH) to apply for a Collaborative 
Research and Training Experience grant. There are many other common grants and 
applications among the graduate faculty across academic units with faculty members 
outside of FED including Emma Bartfay (FHsc), Khadlid Elgazzar (FEAS), Bill Kaprolos 
(FBIT), Shanti Fernando (FSSH), Alyson King (FSSH), and Jennifer Percival (U. Mass -
formerly FBIT). There are many co-supervisions of graduate students, unfunded research 
collaborations and co-authorships. Alyson King taught in FED and then moved to FSSH.
Dr. King has co-authored with Allyson Eamer (FED) and Janette Hughes and is presently 
collaborating with Brian Campbell (FSSH+FED). Brian Campbell came to Ontario Tech as 
a professor in FSSH but has in recent years taught in the MEd/MA graduate program. 
Brian Campbell, Bill Hunter and Alyson King all have been organizers of the Higher 
Education in Transformation Conferences (HEIT) with the Technological University 
Dublin. Many of the EdD graduate faculty have presented at the HEIT conferences 
including, Jordanne Christie (Durham College), Catherine Drea (Learning Innovation), 
Shahid Alvi (FSSH), Thomas McMorrow (FSSH), Brenda Gamble (FHSc) Cormac Doran 
(Trinity), and Wesley Crichlow (FSSH). Dr. Crichlow is an OISE graduate who has taught 
at OISE and has had longstanding ties with education. Isabel Pederson (CRC-FSSH) has 
supervised in the MA in Education and is now heading the Digital Life Institute that is 
based in FSSH and includes Janette Hughes as well as Tanner Mirrlees (FSSH). The 
academic community at the EdD graduate faculty is built on intersecting qualifications and 
collaborations both inside and outside the Faculty of Education.  All degrees at Ontario 
Tech have a Graduate Program Director (GPD) who is responsible for the management of 
the program under the general authority of the program’s home Dean, in this case the Dean 
of the Faculty of Education. There are standing and adhoc collegial committees for 
admissions and program administration within Faculties. Graduate program staff within 
Faculties also support programs. The Faculty of Education and the Faculty of Social 
Science and Humanities share support staff at Ontario Tech. Admissions and the general 
procedures and regulations for graduate programs are administered through the Dean of 
Graduate Studies, the School of Graduate and Postdoctoral Studies (SGPS) and its staff 
and committees.

All faculty members who teach in our graduate programs are part of the Graduate 
Committee of the Faculty of Education. We will create a standing subcommittee to our 
Graduate Committee, an EdD Graduate Faculty Committee, who can meet as needed. This 
standing committee will hold discussions and workshops on various topics connected to 
pedagogy, student support, and program development. This sub-committee will report to 
the Graduate Committee as needed. Aside from synchronous meetings we also will 
establish an online asynchronous doctoral graduate faculty discussion and collaboration 
space (using Slack or a similar type of tool) as a way to maintain our doctoral supervision 
community interactions. We presently use Slack within the EILab community for this type 
of online community space with great success and we will extend this mode of collegial 
interaction to the EdD graduate faculty community of practice.

Please see Appendix C for detailed faculty Information.
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c) Additional academic and non-academic human resources  

Give details regarding the nature and level of Sessional Instructor and TA support 
required by the program, the level of administrative and academic advising support, etc. 
Please describe the plan to provide additional resources to support the program, if 
needed 

Some of the Associate Graduate Faculty for the degree are working professionals with 
adjunct appointments. Additional adjunct appointments will be made over time to include 
other working professionals to sit on supervisory committees to support different areas of 
professional practice. Core Graduate Faculty from within the Faculty of Education will 
teach the doctoral specific courses in the program. The new graduate courses as well as the 
additional enrolments in the pool of graduate courses in the Faculty of Education will 
require five sessional hires in the first year of the program. This will rise to six in year two 
of the program but will decline in year three to four sessional hires because of the addition 
of one tenure track position in that year. The recurring sessional hires will stabilize at four 
per year from that point forward. There will be a requirement for a 50% graduate program 
assistant position for years one and two. This position will be increased to full-time in year 
three. The program assistant will support the application process, student progress reports 
in each term, the candidacy exam process, the thesis defense process, and the final 
submission of thesis documents. 

d) Existing non-financial student supports  

All graduate students have access to an extensive support system that ensures a quality student 
experience. In addition to the outlined services below, students may also take advantage of the 
Campus Childcare Centre, Campus Bookstores, Housing and Living Resources, as well as the 
Student Union. Further information can be found at: 
http://studentlife.uoit.ca/ 

Faculty-Specific Support

Academic Advising (if relevant)
Please provide details on your Faculty Academic Advising Office and supports.

All students will have a supervisory committee that will guide them through the program. There
also is an academic advisor in the Faculty of Education. Course registration, student progress 
reports, committee tracking, candidacy exam and thesis processes, and milestone forms and 
documentation are supported by a Graduate Program Assistant. A second Graduate Program 
Assistant position will be added as part of the roll out of the program. 

School of Graduate and Post-Doctoral Studies
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Quality graduate and postdoctoral education combines teaching, research, professional 
development, disciplinary community involvement and personal growth.  It is by nature a shared 
responsibility between students, faculty members, the programs and a large number of support 
units, with overarching administration being provided by the School of Graduate and 
Postdoctoral Studies.

The School of Graduate and Postdoctoral Studies furthers the scholarly mission of the university 
by providing academic and administrative support to the university’s postgraduate educational, 
research, innovation and international activities. Our responsibilities include graduate program 
development, graduate enrolment management, oversight of academic and quality standards, and 
the implementation of policies and practices that enhance graduate/postdoctoral scholarly 
success, career readiness and personal growth. SGPS supports prospective, new and current 
graduate students through many administrative services including, but not limited to, 
recruitment, admission, registration, funding and scholarships, orientation, professional 
development workshops and events, and processing of final theses, projects and papers. SGPS is 
a single-point-of-contact, multifunctional administrative unit tailored to the complete “life-cycle” 
of graduate students, providing coordinated support to students and all other stakeholders.

Student Life

Student Learning Centre 
The Student Learning Centre fosters a high level of academic excellence in the Ontario Tech 
community by working with all Ontario Tech students, undergraduate and graduate, to achieve 
educational success. Foundational knowledge and prerequisite skills are essential to all university 
level courses, and competency with these skills is vital for strong academic performance. The 
subject specialists offer support services in mathematics, writing, study skills, ESL and physics. 
With the additional support of peer tutors and workshops, the Centre can further accommodate 
the needs of a specific course or program. http://studentlife.uoit.ca/student-learning/ 

Student Accessibility Services 
The staff work as a collaborative team to ensure students with disabilities have equal 
opportunities for academic success. The SAS operates under the Ontario Human Rights Code 
(OHRC) and the Accessibility for Ontarians with Disabilities Act (AODA). Services are 
provided for students with documented disabilities. Accommodation supports include but are not 
limited to: 

• Adaptive technology training; 
• Alternate format course material; 
• Learning skills support; 

• Testing support; and 
• Transition support for 
incoming students. 

Careers and Internships 
The Career Centre offers comprehensive career service assistance and a variety of valuable 
resources to help students along their career paths: 

• Assistance with creating effective 
job-search documents; 
• Career Counselling; 

• Interview preparation; 
• Job market information; and 
• Job search strategies. 
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A variety of events hosted on campus during the academic year including employer information 
and networking sessions, job fairs, and interviews conducted by leading employers. 

Student Engagement and Equity 
The Student Engagement and Equity supports students’ successful transition into the university 
and provides opportunities for them develop your leadership and professional skills throughout 
their university career.   

Services provided through Student Engagement and Equity includes: 
• Orientation and events through first 
year 
• Specialized programming for first 
generation, graduate, indigenous, 
international, mature, online, transfer, 
and diploma-to-degree pathways 
students

• Equity and inclusivity programming 
• Assistance and advice for living off 
campus 
• Peer mentoring to help students 
through first year 
• Opportunities to grow and develop 
leadership skills through the 
Ambassador program. 

Student Mental Health Services 
Student Mental Health Services helps students learn how to better manage the pressures of 
student life. Students can: 

• Attend a drop-in session; 
• Participate in events and activities 
that promote positive health and well-
being; 
• Access tools and resources online to 
learn about mental health and how to 
maintain good health and wellness; 

• Work with a mental health 
professional to address concerns; 
• Contact the Student Lifeline for 
immediate help and assistance; and 
• Get answers to frequently asked 
questions about mental health. 

Student Mental Health Services offers short-term counselling and therapy services to students. 
Students in distress will also be provided support and counselling as needed. There is no cost and 
services are confidential. For students who need long-term counselling support or specialized 
mental health services, UOIT will provide referrals to assist the student in accessing resources in 
the local community or in the student’s home community. 

Athletics and Recreation Faculties 
UOIT offers a number of recreation facilities and fitness opportunities to meet all lifestyles and 
needs. On-campus facilities include the state-of-the-art FLEX Fitness Centre which overlooks 
Oshawa Creek, five gymnasiums, a 200-metre indoor track, two aerobic/dance studios, the 
Campus Ice Centre, Campus Fieldhouse, a soccer pitch, a fastball diamond, squash courts and an 
indoor golf-training centre. 

Campus Health Centre 
The Campus Health Centre provides assistance in numerous confidential health-care options 
including: 
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• A medical clinic with daily access to 
physician and nursing staff; 
• Allergy injections, immunizations 
and influenza injections; 
• An on-site laboratory (blood work, 
STI testing, throat swabs, etc.); 

• Treatment of disease, illness and injury;

• Complementary Health Services 
featuring acupuncture, chiropractic, 
custom orthotics, massage therapy, 
nutritional counselling and physical 
therapy; and
• Gynaecological health-care and 
prescriptions.

Student Awards and Financial Aid 
Student Awards and Financial Aid (SAFA) is dedicated to helping students understand the 
variety of options available to finance their education. Budgeting and financial planning are 
essential to their success and Student Awards and Financial Aid is on hand to help create the 
right financial plan. Financial assistance can be in the form of bursaries, employment (both 
oncampus and off), parental resources, scholarships, student lines of credit and the Ontario 
Student Assistance Program (OSAP). 

Information Technology Resources
IT Services strives to provide quality services to students at Ontario Tech. To support these 
objectives, the following components are included:
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Wireless network
Wired network
IT Service Desk
General workstations
Printing services

Wireless network
Wireless internet connection is available in public areas and open-air locations around the 
Ontario Tech campus where students congregate (North Oshawa and Downtown locations).

Wired network 
To ensure the success of the technology-enriched learning environment, a comprehensive data 
network has been installed on campus. This includes a network drops in lecture halls and 
designated areas as well as network drops for each residence suite.

Ontario Tech students benefit from networked classrooms and learning spaces. Each 
ergonomically-designed space has data network connection access and electrical connections to 
ensure battery regeneration. In addition, classrooms include electronic projection equipment and 
full multimedia support.

Teaching & Learning Centre
The mission of the Teaching and Learning Centre (TLC) at Ontario Tech is to empower faculty 
to reach their potential as educators and to create a culture where effective teaching is valued. 
We champion the scholarship of teaching and implementation of pedagogy. We create valuable 
teaching and learning professional development experiences. We move UOIT towards being a 
leader in teaching excellence, ultimately leading to greater student success.

The TLC provides faculty with a range of tools and facilities to assist them in providing a rich 
learning experience for students. Experts at the TLC provide support in various areas including 
curriculum development, multimedia design, learning technology and in the overall improvement 
of teaching practice.

In addition, the TLC funds teaching-related projects from the Teaching Innovation Fund (TIF) 
for proposals by faculty members aimed at developing new methods in teaching and learning. 
The TLC facilitates teaching awards at the University and supports faculty in their application 
for external awards and funding opportunities that focus on teaching and learning. 

e) Graduate student financial support  
Provide evidence that financial assistance will be sufficient to ensure quality and 
numbers of students 
Provide the teaching assistant hours and capacity within the Faculty 
Refer to the Business Plan (Section 4g) where appropriate 

This is a professional program with no funding requirement for students. Most students 
will be working professionals. Faculty members with research funds may support students, 
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but this is not a requirement. There is no requirement for teaching assistant employment,
and this would not be workable in most cases given the employment commitments of these 
students. 

f) Physical resource requirements

 Please attach a report, as Appendix D, from the Library regarding existing library
holdings and support for student learning 
Address any space/infrastructure requirements including information technology,
laboratory space, equipment, etc. If new space is required, please complete Table 4; 
otherwise, please remove this Table 
Ideally, please provide information on the change in the number of faculty, students, 
administrative staff, etc. as well as information on changes in equipment and activities 
(additional space; the renovation of existing space; or will the current space allocation 
accommodate the new program) 
The plan to provide additional resources to support the program, if needed 

There will be no additional space requirements for course delivery as this is an online 
program that uses our existing set of online tools. The university presently has the online 
capacity to support the program through the Canvas learning management system, as well 
as synchronous and asynchronous video through the Kaltura suite of programs including 
their virtual classroom. These Kaltura modules are integrated into the Canvas LMS. 
Ontario Tech also has a license for Google Education, and we use Google Meet for other 
meetings. We also have used Adobe Connect for meetings and classrooms. Other 
platforms including Slack and Zoom are used by some faculty members. There is a lot of 
experimentation with online tools. 

The EILab in the Faculty of Education hosts an education wiki that is presently used by 
graduate students as an authoring and learning platform. (see 
https://wikis.tlc.ontariotechu.ca/wikis/EDUC5001-SEP10/index.php/Main_Page).

Some students may conduct their research onsite in our existing physical infrastructure, but 
these demands will be light as the majority of students will be fully online.

There are only five additional courses in the program, two in the first year of operation, 
three by the second year, and five by the third year. By the third year of the program there 
will be an additional requirement of one tenure track faculty member and four sessional 
course appointments. A full-time additional staff position of a graduate program assistant 
will be required by the third year. The details of the phase in of these human resources are 
set out in the budget discussion below.  

Please see Appendix D for a statement from the Library regarding resources to support 
the program. 
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There are no additional space requirements for course and program delivery as the EdD is a fully 
online program. 

g) Business Plan

Provide a brief statement of the funding requirements, and insert the Program Summary
tab from the Graduate Program Proposal Budget spreadsheet here as Table 5 or 
attach a copy as Appendix E. Also, please submit a copy of the full Excel document to 
CIQE, as an attachment.  
Complete the highlighted sections of the New Program Funding and Tuition form and 
submit the form to CIQE as soon as possible 
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TTable 5: New Degree Program Proposed Budget Summary 
Enrolment 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28
1st year 15 15 15 15 15 15
Continuing Year 2 0 12 12 12 12 12
Continuing Year 3 0 0 12 12 12 12
Continuing Year 4 0 0 0 8 8 8
TOTAL New 
Students 15 27 39 47 47 47

Revenue 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28
Domestic Tuition $123,930 $227,535 $335,236 $412,433 $420,681 $429,095
International Tuition $29,324 $53,839 $79,323 $97,589 $99,540 $101,531
Grant $0 $0 $0 $0 $0 $0
Total Revenue $153,254 $281,374 $414,558 $510,021 $520,222 $530,626 

Course 
Summary 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28
# of lecture sections 5 6 8 8 8 8

# of labs 0 0 0 0 0 0
# of tutorials 0 0 0 0 0 0

Required Hires 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28
# of TTT 0 0 1 1 1 1
# of TF 0 0 0 0 0 0
# of PT Faculty 5 6 4 4 4 4

Expenses
Academic 
Salaries 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28
FT Faculty $                - $              -   $131,127 $135,061 $139,113 $143,286 
FT Benefits (18.5%) $                - $              -   $ 24,259 $ 24,986 $ 25,736 $  26,508 
FT Total $                - $              -   $155,386 $160,047 $164,849 $169,794 

PT Faculty $       40,685 $   51,263 $   35,884 $   37,678 $    39,562 $  41,540 

Additional TAships $                -
$                

-
$                

- $             -
$                

-
$                  

-

TAs $                -
$                

-
$                

- $             -
$                

-
$                  

-

Lab Instructors $                -
$                

-
$                

- $             -
$                

-
$                  

-
PT Benefits (11%) $4,475 $5,639 $3,947 $4,145 $4,352 $4,569
PT Total $      45,160 $    56,902 $    39,831 $    41,823 $    43,914 $    46,110 
Total Academic 
Salaries

$         
45,160 

$         
56,902 

$        
195,217 

$     
201,870 

$        
208,763 

$          
215,904 

Support Staff 
Salaries 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28
Graduate Program 
Assistant $30,538 $31,454 $62,909 $64,796 $66,740 $68,742
(50% of time in Y1 
& Y2) $0 $0 $0 $0 $0 $0

0 $0 $0 $0 $0 $0 $0
0 $0 $0 $0 $0 $0 $0
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0 $0 $0 $0 $0 $0 $0
Benefits (18.5%) $5,650 $5,819 $11,638 $11,987 $12,347 $12,717
Total Support Staff 
Salaries $36,188 $37,273 $74,547 $76,783 $79,087 $81,459

Operational 
Expense 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28
Instructional 
Supplies $0 $0 $0 $0 $0 $0
Start-up $0 $0 $10,000 $10,000 $0 $0
PD ($2,000/ faculty) $0 $0 $2,500 $2,575 $2,650 $2,725
Travel $0 $0 $0 $0 $0 $0
Recruitment/Moving 
Expenses $0 $0 $15,000 $0 $0 $0
Promotion $2,000 $2,000 $1,000 $1,000 $1,000 $1,000
Telecommunication $0 $0 $0 $0 $0 $0
Office Supplies $200 $200 $200 $200 $200 $200
Equipment $0 $0 $0 $0 $0 $0
TOTAL Operating $2,200 $2,200 $28,700 $13,775 $3,850 $3,925

Capital 2022-23 2023-24 2024-25 2025-26 2026-27 2027-28
0 $0 $0 $0 $0 $0 $0
0 $0 $0 $0 $0 $0 $0
0 $0 $0 $0 $0 $0 $0

TOTAL Capital $0 $0 $0 $0 $0 $0

Total Expenses $83,548 $96,375 $298,464 $292,429 $291,700 $301,288

NET Income with 
Grant $69,706 $184,999 $116,094 $217,593 $228,522 $229,338
NET Income 
without Grant $69,706 $184,999 $116,094 $217,593 $228,522 $229,338

The five core doctoral seminars will be taught by core graduate faculty. All of the sessional 
appointments in the budget model will free up core faculty from teaching elsewhere or to add 
sections to the elective pool of graduate courses because of the increased number of graduate 
students in the Faculty of Education overall. The new graduate courses as well as the additional 
enrolments in the pool of graduate courses in the Faculty of Education will require five sessional 
hires in the first year of the program. This will rise to six in year two of the program but will 
decline in year three to four sessional hires because of the addition of one tenure track position in 
that year. The recurring sessional hires will stabilize at four per year from that point forward.
There will be a requirement for a 50% graduate program assistant position for years one and two. 
This position will be increased to full-time in year three. The program assistant will support the 
application process, student progress reports in each term, the candidacy exam process, the thesis 
defense process, and the final submission of thesis documents. This position will assist students, 
faculty, and the graduate program director with the smooth operation of the program. This 
budget model has been developed under the assumption that the program is self-funded. 
Provincial funding for the degree would further increase its viability but this is not assumed in 
the proposal.
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55 Quality and Other Indicators 

Please describe the appropriateness of the collective faculty expertise to contribute 
substantively to the proposed program; areas of faculty strength and expertise, 
innovation, and scholarly record will contribute to the quality of the program and 
student experience 
Please explain how the program structure and faculty research will ensure the 
intellectual quality of the student experience 

 Refer to Appendix C, and provide information on how the research experience, 
current projects, and funding contribute to the quality of the program 

The five core doctoral seminars that ladder students through the program stages are 
organized around process and not specialized subject areas. The graduate faculty members 
who teach these courses are skilled seminar leaders and coordinators who will orchestrate 
the dynamics of the online interactions. These core seminars are in many respects team 
taught as different faculty members and practitioners will join seminars to lend their 
expertise and experience. For example, writing support specialists will be included to assist 
with the thesis writing seminar, and a range of faculty members will be called upon to 
highlight their work, or to add to the dialogue depending on the mix of student interests in 
each course. The subject matter expertise of the graduate faculty will support student 
theses. 

The faculty members supporting the EdD degree are productive and active. The table below 
summarizes the publication output for the previous years of the 34 tenured and tenure track 
Graduate Faculty who have full supervision responsibilities. Overall, the Graduate Faculty
for the EdD have 1,222 publications over this 5-year period. 

Publication records* of EdD Graduate Faculty by year and outlet
Year Faculty 

Members
Articles Books Book 

Chapters
Reports Conference 

Presentations
2019 34 48 3 20 3 119
2018 34 67 2 29 3 156
2017 34 60 2 28 5 170
2016 34 51 2 20 5 179
2015 34 76 2 23 3 146

* The table lists discreet publications. Joint authored works with other faculty members
within this faculty group are only counted once. 

The next table summarizes the grant successes of Graduate Faculty. This group of 34
faculty members has obtained $8,408,318 in research funding over 2015-19 period.
Although there is no funding requirement for EdD students there will be many funded 
opportunities in practice. 

Research fundiing of EdD Graduate Faculty by source and year
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Year Faculty 
Members

Canadian 
Granting 
Councils

Canadian 
Government

International 
Government

Others

2019 34 $ 834,158 $ 683,592 - $ 137,958
2018 34 $ 810,634 $ 552,792 - $ 379,906
2017 34 $ 959,359 $1,000,209 - $ 646,793
2016 34 $ 973,767 $ 150,000 - $ 124,459
2015 34 $ 688,361 $ 240,024 - $ 226,306

The EdD at Ontario Tech is embedded in a network of faculty collaborations that underlie
the graduate faculty complement for the EdD at Ontario Tech. The Faculty of Education is 
at the centre of a network of scholars and practitioners who are actively engaged in 
education related research and practice. 

There are five Canada Research Chairs included in the EdD proposals who have 
overlapping and complementary areas of expertise in support of the degree. Janette Hughes 
is the CRC in Technology and Pedagogy within the Faculty of Education. Dr. Hughes 
heads up the STEAM-3D Maker Space Lab. http://janettehughes.ca/lab/. The goals of the 
STEAM 3D Maker Lab include:

Developing and evaluating constructionist “production pedagogies”;
Building students ‘‘performative” competencies in digital literacies;
Making for change: Promoting civic engagement and social justice;
Facilitating the discovery, design and development (3Ds) of digital ‘products’ for 
students, teachers, parents, community;
Building capacity for investigating and affecting change and innovation in formal 
and informal education settings in the use of emerging digital media and interactive 
tools;
Promoting greater interest in STEM for girls and women through literacy and the 
arts (STEAM).

Dr. Hughes collaborates widely with other faculty members across the university and has 
been building synergies with other CRC chairs and their labs and networks. 

Chris Collins is the CRC in Linguistic Information Visualization within the Faculty of 
Science and he is the director of the Visualization for Information Analysis Lab (Vialab). 
Dr. Collins has created tools for visualizing discourse analysis and has helped to develop 
educational applications that assist non-native English speakers acquire English language 
skills. Dr. Collins and Hughes have collaborated in the "There's an App for That" grant 
from the Ontario Research Fund.

Carolyn McGregor is the CRC in Health Informatics in the Faculty of Business and 
Information Technology. Dr. McGregor’s research focusses on health informatics and she 
has an active interest in women in STEM. 
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Khalid Elgazzar is the CRC in the Internet of Things within the Faculty of Engineering and 
Applied Science. Dr. Elgazzar has an established interest in education and the internet of 
things.

Isabel Pedersen is the CRC in Digital Life, Media and Culture within the Faculty of Social 
Science and Humanities. Dr. Pederson is the Director of the Decimal Lab
https://www.decimallab.ca. Dr. Peterson has supervised within the MA in Education at 
Ontario Tech University and has a broad interest in human computer interaction and 
wearable technology and is establishing the Digital Life Institute at Ontario Tech. The 
institute is as an evolution from the Digital Life Research Group 
https://socialscienceandhumanities.ontariotechu.ca/research/centres-and-research-
groups/digital-life-research-group.php. The Digital Life Institute will use strong 
international partnerships and collaborations to accelerate and advance Digital Life 
research, explore future landscapes for Digital Life research and communicate key findings 
for academic communities and the public.

The CRC chairs reflect the range of interests found in the graduate faculty for the EdD 
overall. The expertise of the graduate faculty supports a broad range of topics focussed on 
educational change in the digital age including digital pedagogy, equity, STEM and 
STEAM education, in a range of sectors from K-12 to health to higher education. Students 
are admitted based on the quality of their academic preparation as well as for their fit with 
the areas of graduate faculty expertise. Supervisory committees will be supplemented as 
appropriate with strategic adjuncts connected to student's area of professional practice. 
EdD students at Ontario Tech will have many opportunities to engage in research and 
publication. In addition to the labs and activities centred on the CRC chairs there are other 
centres and initiatives that support the work of graduate students.

The Mental Health in the Digital Age Lab under the direction of Dr. Jennifer Laffier 
https://www.mhda-lab.com is a collaboration with graduate students in the Mental Health in 
the Digital Age course. The Mental Health in the Digital Age Lab is a research hub that 
explores how technology is impacting human development and well-being across the 
lifespan. Research and community-based projects focus on research to practice ideas for 
optimum well-being and learning. It is important to recognize the role of graduate students 
in the development and operation of this lab.  

The Education Informatics Lab (EILab https://eilab.ca) under the direction of Dr. Roland 
van Oostveen is a research facility coexisting as both a physical and virtual space, designed 
for research at the intersection of education and informatics. The guiding interest is 
understanding and improving the human experience of using digital information and 
communication technologies affects education. This lab will continue to be a resource for 
graduate students. 

There is an active interest in higher education among the graduate faculty. Dr. Brian 
Campbell, Dr. Bill Hunter, Dr. Catherine Drea, and Dr. Alyson King have been active in 
the development of a Canada-Ireland research network under the umbrella of the Centre for 
Higher Education, Research, Policy and Practice (CHERPP). This initiative is a 
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collaboration between Ontario Tech, the Technological University Dublin, and Durham 
College. This collaboration has resulted in 3 Higher Education in Transformation (HEIT)
conferences: HEIT 2015 in Dublin, HEIT 2016 in Oshawa, and 2018 in Dublin. The next 
HEIT will; be hosted in Oshawa but has been deferred until May 2021 because of the 
COVID pandemic. Many of the EdD graduate faculty members have presented at HEIT 
conferences as well as graduate students from our masters' programs. 

The HEIT proceedings are published online.
For HEIT 2015 see https://arrow.tudublin.ie/tu4dcon/ and HEIT 2016 see 
https://arrow.tudublin.ie/tuheit16/. The HEIT 2018 conference was held jointly with 
Universal Design Europe and some of the proceedings are published in  
http://ebooks.iospress.nl/volume/transforming-our-world-through-design-diversity-and-
education-proceedings-of-universal-design-and-higher-education-in-transformation-
congress-2018 while some of the papers are published and with Arrow at 
https://arrow.tudublin.ie/unides18pap/.

The Faculty of Education hosts the Teaching and Learning Wiki using the facilities 
provided by the EILab (https://wikis.tlc.ontariotechu.ca/wikis/EDUC5001-
SEP10/index.php/Main_Page ). This wiki began in 2010 as a project to engage graduate 
students in writing for real audiences in Bill Hunter's Principles of Learning course. It has 
been added to by ensuing classes (including one at the University of Calgary) and is now 
considered a faculty asset, not just a course project. This change reflects the facts that the 
wiki is now used in other courses and each year a greater number of students find in 
contributing to the wiki that the information that has accumulated there over time makes it a 
useful resource for their work in multiple courses. Student-authored papers on their work on 
the wiki were a focus of a theme issue in the Canadian Journal of Action Research 
(https://journals.nipissingu.ca/index.php/cjar/issue/view/30 ).

There are two online journal initiatives within the faculty of Education that also will 
provide publication outlets for students. The Journal of Educational Informatics (JEI) 
https://journalofeducationalinformatics.ca/index.php/JEI/information/authors
began in 2018 to focus on the design, development, and use of information technologies for 
teaching and learning. It was developed in anticipation of the growth of our graduate 
student population and the establishment of a doctoral program and its focus is the 
publication of graduate student research.

JEI intends to focus attention on the work of graduate students. We seek 
submissions from graduate students who are currently enrolled in degree 
programs as well as those who have recently completed dissertations, theses or 
research projects. Other researchers (faculty, research staff) are welcome as part of 
the authoring team. In rare circumstances, papers authored solely by established 
researchers may be accepted.

The JEI is edited by Dr. Bill Hunter, a former editor of the Canadian Journal of Education.
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We also are establishing the Journal of Digital Life and Learning 
https://ojs.scholarsportal.info/uoit/index.php/dll/index. This journal is aimed at a much 
broader spectrum than the JEI. The JDLL will welcome student submissions but is not 
restricted to the work of students. 

The Journal of Digital Life and Learning is intended to be a primary resource for 
academics, professionals and practitioners in a wide range of fields related to the use 
of technology including, but not restricted to, education, learning and development, 
health and wellbeing, social interaction and connection, human dignity, equity, 
diversity and inclusion, privacy, human agency, creativity, consent, education, and 
appropriate legal and ethical modes of protection and guidance in these new tech-
infused futures. Formal and non-formal education at all levels will be considered 
including early years through to higher education, college and vocational education, 
professional development and corporate training.

JDLL publishes experimental, ethnographic, historical, philosophical, or case study 
approaches, critical or systematic reviews of the literature, policy perspectives,
theoretical perspectives, and well-researched position papers. Only manuscripts 
dealing with issues focusing on digital life and learning, broadly defined, will be 
considered. ...

The JDLL is edited by Dr. Janette Hughes, the CRC in Technology and Pedagogy in the 
Faculty of Education. The breadth of the JDLL reflects the connections between the work 
of Dr. Hughes and the network of researchers associated with Dr. Isobel Pederson's Digital 
Life Institute within the Faculty of Social Science and Humanities and more broadly with 
the graduate faculty for the EdD.

In summary, the EdD at Ontario Tech University has a critical mass of high-quality faculty
with sufficient resources to support graduate student research at the doctoral level. This 
group of faculty members has the research productivity, the funding, labs, research groups, 
and online publication vehicles to provide a rich set of opportunities for graduate students.   

AAPPENDICES 
Please include at minimum the below. Additional Appendices may be added, as appropriate.

A. Calendar Copy with Program Maps) 
B. List of Program Courses, New Course Proposals and Course Syllabi for Existing Courses 
C. Detailed Listing of Faculty Committed to the Program 
D. Library Report 

Items to be separate documents:
New Program Funding and Tuition Budget Spreadsheet 
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Students are expected to be familiar with and abide by Ontario Tech University’s 

academic misconduct, including plagiarism, copying or allowing one’s own work to 

. The terms that apply to Ontario Tech University’s use of the Turnitin.com 



 

and Protection of Privacy Act (“FIPPA”).  In addition to providing a mechanism for 

FIPPA’s definition of “personal information” includes, among other things, documents 

and helpful mechanism for monitoring the quality of Ontario Tech’s programs and 

The Accessibility for Ontarians with Disabilities Act (AODA) standards have been considered in the 
development of this model course template and it adheres to the principles outlined in the 
University’s Accessibility Policy.



 

Faculty of Education 

EDUC 5002G: Research Methods in Education 

Course outline for Spring 2020 
 

1.  Course Details & Important Dates* 
Term Course Type Day Time 

S Online Thursday 6:10 to 9 PM 
 

CRN # Classes Start Classes End 

10496 May 7, 2020 July 30, 2020 
 

      Adobe Connect Classroom Address:   
      http://uoit.adobeconnect.com/educ-5002g-202005-10496/ 
 
      Important dates: https://uoit.ca/current-students/academics/important-dates-and-deadlines.php 
        
      Student Learning Centre, Ontario Tech: 
      https://studentlife.ontariotechu.ca/services/academic-support/index.php 

  
2. Instructor Contact Information 
Instructor Name Office  Phone Email 

Dr. Anna Rodrigues 
Adobe 
Connect 
classroom 

 anna.rodrigues@uoit.ca 

Office Hours: by appointment 
 

3. Course Description 
      This course is a general introduction to educational research methods. The epistemological 
      assumptions about the nature of knowledge and the relationship between theory and 
      evidence are extensively examined across a broad range of approaches to research. Students           
      consider the types of questions that can be answered through research as well as the practical and     
      ethical questions that arise in educational research. One of the major goals of the course is to instill a  
      culture of disciplined inquiry for modern teaching professionals, therefore graduate students become  
      critical readers and consumers of research. There is, in addition, a praxis element to this course, as  



      participants are encouraged to build capacity for engaging in research driven practice. Technology              
      has a significant role to play in the research process, but caution must be observed with respect to the  
      ethics of collection of information. The importance of computer software packages for both  
      quantitative and qualitative analysis is also introduced. This course is required of all students.  
      Available at: http://education.uoit.ca/graduate/our-program/course-guide.php  

 
4. Learning Outcomes 
On the successful completion of the course, students will be able to: 

       
1. Demonstrate an emergent understanding of research methods such as qualitative,  

            quantitative and mixed methods, and the need for sensitive, ethical approaches (R3). 
 

2. Clearly identify meaningful and relevant research problems for inquiry and investigation (R1). 
 

3. Locate and evaluate secondary research works/publications using a variety of strategies and  
            tools (R2). 
  

4. Demonstrate growth in understanding the purposes, benefits and limits of educational research 
(R4). 

 
5. Formulate and articulate meaningful questions and arguments that build and  

            advance knowledge in the research field of education and digital technology (C1). 
 

6. Apply appropriate scholarly communicational conventions, including APA guidelines (C4). 
 

7. Enhance skills in academic writing, analysis, and communication (R5, R6, C2, C3, C4, P1). 
 
      Please consult Master of Education Program Learning Outcomes at http://goo.gl/STPzR0 

for additional information on the outcomes in the brackets. 
 
5. Course Design 

       
      The fundamental learning approach of this course will be collaborative learning using some  
      problem/project-based learning strategies in a digital technology context. Graduate students in this  
      course will participate in a community of inquiry – generating questions and participating in  
      discussions in order to help each other learn in a socio-constructivist way.  
 
      It is imperative that you meet the technical requirements for participating in the M.Ed Online     
      Program. To review the technical requirements, go to:  
      https://shared.uoit.ca/shared/faculty/fed/documents/master-of-education/technical-requirements-for- 
      participating-in-course.pdf 
 
      Students are required to sign into class well before the class start time to make certain that all of the  
      necessary equipment is functioning optimally.  Students who take this course require high-speed  
      internet, and a microphone and headset that are working well.  Please do not participate in the course  



      unless you have met the technology requirements.  All students should run an equipment check prior   
      to the start of each class to ensure that they can hear, and they can be heard.  Use the MEd General  
      Room (see above) for this purpose. In the event that another student is not available to test the  
      Adobe Connect classroom environment with you, contact the professor prior to the course and run a  
      test session.  If you expect to be presenting files during an Adobe Connect session, upload the files  
      well before class to maximize time during class for learning. 
 
      The Learning Management System for this class is Canvas.  Students should review the  
      materials in Canvas prior to the start of the course. Tutorials on navigating Canvas can be found  
      here: https://tlc.ontariotechu.ca/canvas/learning-with-canvas.php 
  
      Students should budget approximately 110 – 120 hours for this course; approximately 1/3 of this  
      time will be spent in synchronous class time, although some of it will be time with peers and not  
      with the professor. This means three hours of class time per week and six to seven additional hours   
      per week for readings and assignments. Although groups of students will select readings that they  
      will prepare and discuss, all students are expected to come to class prepared to discuss all of the  
      assigned readings.  Also, students will need to have the readings accessible during class in some  
      format in order to refer to specific passages during the class discussions.  
 
      If a student is going to be absent from a class, the communication should come from the student to  
      the instructor via email to arrange for a suitable assignment in lieu of class participation. In the event  
      that the professor is unable to attend the class, a notice will be posted on the course site on  
      Canvas.  All assignments are expected to be submitted on time. Graduate students are reminded  
      that a single instance of plagiarism, which includes recycling work done in any previous course, will  
      result in dismissal from the graduate program. 
 
 

6. Outline of Topics in the Course 
       
      Week 1 (May 7) – Adobe Connect 
       Introductions 
       Course overview and expectations 
       Overview of first three assignments: 
          Assignment #1 - Statement of Research Topic. Due May 30th, 2020 – 11:59 PM 
          Assignment #2 - Discussants for Assigned Readings. Due in class on the following dates: May 14,  
          May 21, May 28, June 11, June 25, July 2 and July 9 
          Assignment #3 – Literature Review. Due June 13th, 2020 – 11:59 PM            
      Presentation and discussion: 
      Introduction to Research in Education 
           -why do research? 
           -the six steps in the research process. 
      Reading: Atkins & Wallace (2012) 
 
 
 
 



      Week 2 (May 14) – Adobe Connect 
      Presentation and Discussion: 
          -identifying a research problem 
          -developing a research question 
      Discussants Presentation #1 
      Readings:  
      Discussant article: Baker & Lee (2011) 
      Check & Schutt (2012) 
           
 
      Week 3 (May 21) – Adobe Connect 
      Writing the Literature Review 
      Critical aspects and skills of academic writing 
      Discussants Presentation #2 
      Readings: 
      Denney & Tewksbury (2013) 
      Discussant article: Heppner (2017) 
                  
 
      Week 4 (May 28) – Adobe Connect 
      Library search skills 
          -using the library 
          -online databases and search tools  
      Guest Speaker: Chelsie Lalonde, Social Science, Humanities & Education Librarian 
      Ontario Tech University  
      Discussants Presentation #3 
      Reading: 
      Discussant article: Parson (2019) 
      Reminder: Assignment #1 - Statement of Research Topic. Due May 30 – 11:59 PM 
       
      Week 5 (June 4) – Canvas  
      Ethics in Research 
            -unethical studies 
            -ethical concerns in educational research 
            - REB, Ontario Tech U. 
      Video: Presentation by Janice Moseley, Research Ethics Officer from the REB of Ontario Tech U.       
      Indigenous Communities and Research 
      Readings:  
      Fast & Kovach, 2019 
      Rodrigues (2013) 
 
 
 
 
 
 



      Week 6 (June 11) – Adobe Connect 
      Quantitative Research Methods 
         -participants 
         -instruments for data collection 
         -analysis     
      Assignments discussion: 
      Assignment # 4 - Research Proposal presentation. Due in class in either week 10 (July 16) or  
      week 11 (July 23 
      Assignment # 5 – Written Research Proposal. Due August 2 – 11:59 PM 
      Reminder: Assignment #3 – Literature Review. Due June 13 – 11:59 PM 
      Guest speaker: TBA 
      Discussants Presentation #4 
      Readings: 
      Discussant article: Li & Cummins (2019) 
      Mat Roni, Merga & Morris (2020) 
       
             
 
      Reading Week – June 18 – No class 
 
      
      Week 7 (June 25) – Adobe Connect 
      Qualitative Research Methods 
         -sampling approaches 
         -types of data to collect 
         -procedures for recording data 
          -social media research methods 
      Discussants Presentation #5 
      Readings: 
      Discussant article: Eamer, Fernando & King (2017) 
      Marshalsey & Sclater (2019) 
      
 
 
      Week 8 (July 2) – Adobe Connect 
      Analyzing and interpreting qualitative data    
         -preparing and organizing data for analysis 
         -coding 
         -findings 
      Knowledge Mobilization 
      Discussants Presentation #6 
      Readings: 
      Discussant article: Hughes & Morrison (2016) 
      Petrarca & Hughes (2014) 
       
       



      Week 9 (July 9) – Adobe Connect 
      Mixed Methods Research 
         -its use and its development 
         -ethical issues 
      Discussants Presentation #7 
      Readings: 
      Johnson & Onwuegbuzie (2004) 
      Discussant article: Petrarca (2016) 
                   
       
      Week 10 (July 16) - Adobe Connect 
      Research Proposal presentations 
      Each student presents their research proposal using 5 slides in 10 minutes. 
   
 
      Week 11 (July 23) – Adobe Connect 
      Research Proposal presentations 
      Each student presents their research proposal using 5 slides in 10 minutes. 

 
 

      Week 12 (July 30) – Adobe Connect 
      Work on final assignment. 
      There is no class in the Adobe Connect classroom. I’m available in the Adobe Connect    
      classroom to answer your questions on the final assignment (Due August 2 – 11:59 PM) 
          
 

8. Required Texts/Readings 
 

Note: Additional readings may be assigned or recommended during the course. All readings will be 
available on Canvas. 
 

      Atkins, L., & Wallace, S. (2012). Research in education. In Atkins, L., & Wallace, S. Research     
       Methods in Education: Qualitative research in education (pp. 11-28). London: SAGE 
 Publications Ltd. 
      Baker, A. A., & Lee, J. J. (2011). Mind the Gap: Unexpected Pitfalls in Doing Classroom Research.     
       The Qualitative Report, 16 (5), 1435-1447.  
      Check, J., & Schutt, R. (2012). The process and problems of educational research. In Check, J., &  
       Schutt, R. Research methods in education (pp. 21-44). 55 City Road, London: SAGE 
 Publications, Inc.  
      Denney A. S., & Tewksbury, R. (2013) How to Write a Literature Review, Journal of Criminal  
       Justice Education, 24 (2), 218-234.   
      Eamer, A., Fernando, S., & King, A.E. (2017): Still on the margins: Migration, English language    
       learning, and mental health in immigrant psychiatric patients. Diaspora, Indigenous, and 
 Minority Education, 11(4), 190 202. 
 
       



      Fast, E., & Kovach, M. (2019). Community relationships within indigenous methodologies.  
       Windchief, S. (Ed.), San Pedro, T. (Ed.) Applying Indigenous Research Methods. (pp. 21-36). 
 New York: Routledge. 
      Heppner, D. H. (2017). Writing Instruction in Canadian Preschool-Primary Grades: A Literature   
       Review. McGill Journal of Education, 52(2), 335–358.  
      Hughes, J., & Morrison, L. (2018). The use of e-textiles in Ontario education. Canadian Journal   
       of Education, 41(1), 356-384. 
      Johnson, R.B., & Onwuegbuzie, A.J. (2004). Mixed methods research: A research paradigm whose  
       time has come, Educational Researcher, 33 (7), pp.14-26. 

Li, J., & Cummins, J. (2019). Effect of using texting on vocabulary instruction for English  
       learners. Language Learning & Technology, 23(2), 43–64.   
      Marshalsey, L. and Sclater, M. (2019), Arts Based Educational Research: The     
       Challenges of Social Media and Video Based Research Methods in Communication  
       Design Education. Int J Art Des Educ, 38: 723-739.   

      Parson L. (2019) Considering Positionality: The Ethics of Conducting Research with Marginalized   
       Groups. In: Strunk K., Locke L. (eds) Research Methods for Social Justice and Equity in 
 Education. Palgrave Macmillan. 
      Petrarca, D. (2016). The (un)making of the teacher—record, pause, 
       rewind: Methodological issues of integrating video and research. Teacher Learning and 
       Professional Development, 1(2), 97 110. 
 Petrarca, D., & Hughes, J. (2014). Mobilizing Knowledge via documentary filmmaking-Is the 
       academic ready? McGill Journal of Education, 49(3), 561-582. 
      Rodrigues, A. A. (2013). Empowering Adult Learners through Blogging with iPads and iPods.     
       Journal of Educational Informatics, 1(1), 1-21. 
 

The reference style guide to be used in the course is APA – 7th Edition 
 
8. Evaluation Method 
 
The final grade for this course will be based on the following:  
1) Statement of Research Topic - 15%  
2) Discussants for articles – 15%   
3) Literature Review – 25%  
4) Research Proposal Presentation – 15%  
5) Research Proposal Paper – 30%  
 
Final course grades may be adjusted to conform to program or Faculty grade distribution profiles.  
Further information on grading can be found at: 
http://calendar.uoit.ca/content.php?catoid=22&navoid=879#Grading 
 
 



9. Assignments and Tests 
       
      Assignment #1- Statement of Research Topic  
      Due: June 4 - 11:59 PM through Canvas. This is an individual assignment.  
      Students will write, using APA -7th edition formatting, a 450 word statement describing a potential  
      topic of interest for their written research proposal. The word count for this assignment does not  
      include references. The complete assignment details will be provided to students in class. (LO1,  
      LO2, LO4, LO6, LO7) 
 
      Assignment #2 – Discussants for articles 
      Due: May 14, May 21, May 28, June 11, June 25, July 2 and July 9 
      This is a group assignment.   
      In pairs or groups of three, students will choose one of the assigned readings to present in class. The  
      discussants will be expected to lead a discussion on their assigned reading by preparing a  
      presentation that will critically analyze the reading’s main ideas pertaining to educational research. 
      The complete assignment details will be provided in class. (LO1, LO4, LO5) 
   
      Assignment #3 – Literature Review 
      Due: June 13 - 11:59 PM through Canvas. This is an individual assignment. 
      Students will write a four- to six-page double-spaced literature review  
      on a topic of research interest. This assignment will be formatted using APA – 7th edition.  The page  
      for this assignment does not include references or the title page.  The complete assignment details  
      will be provided in class. (LO2, LO3, LO6, LO7) 
 
      Assignment # 4 - Research Proposal presentation 
      This is an individual assignment. 
      Due in class in week 10 (July 16) or week 11 (July 23) 
      Students will prepare a five slide presentation of their research proposal to present in class. The  
      complete assignment details will be provided in class. (LO2, LO7) 
 
      Assignment # 5 – Written Research Proposal 
      Due August 2 - 11:59 PM through Canvas. This is an individual assignment. 
      Students will write an eight- to 10-page double-spaced paper proposing the research proposal on a 
      research topic of their choice. This assignment will be formatted using APA -7th edition.  The page  
      for this assignment does not include references or the title page. The complete assignment details  
      will provided in class (LO1, LO2, LO4, LO6, LO7) 
   
      Late assignments will be handled as follows: 
 
      Non-negotiated Late Assignment  
      An assignment that has been posted late without prior agreement between the student and the     
      instructor to extend the time for the assignment to be handed in will be considered a non-negotiated  
      late assignment. A non-negotiated late assignment will receive a 10% penalty for each day or partial   
      day the assignment is late. This penalty will be subtracted from the final grade the student receives  
      on the assignment.  
 



       
      Negotiated Late Assignment  
      An assignment that has been handed in late in accordance with a mutually agreed deadline and  
      penalty (if applicable) will be considered a negotiated late assignment and will be marked in  
      accordance with the mutually agreed terms.  
 
      Extenuating Circumstances  
      The professor will consider individually, rare extenuating circumstances, which may cause an    
      assignment to be late. Examples of extenuating circumstances include hospitalization, death of a  
      loved one, traffic accidents, etc. The student must provide documentation to validate the extenuating  
      circumstance. It will be at the professor’s discretion to work out the extension in this situation. 
 

10. Student Support 
Any student who faces challenges securing their food or housing and believes this may affect their 
performance in the course is urged to contact studentlife@uoit.ca for support. Furthermore, please 
notify your professor if you are comfortable in doing so. This will enable them to provide any 
resources and help that they can. 
 
11. Sexual Violence Support and Education 
Ontario Tech is committed to the prevention of sexual violence in all is forms. For any student who 
has experienced Sexual Violence, Ontario Tech can help. We will make accommodations to cater to 
the diverse backgrounds, cultures, and identities of students when dealing with individual cases. 
 
If you think you have been subjected to or witnessed sexual violence: 

 Reach out to a Support Worker, a specially trained individual authorized to receive 
confidential disclosures about incidents of sexual violence. Support Workers can offer help 
and resolution options which can include safety plans, accommodations, mental health 
support, and more. To make an appointment with a Support Worker, call 905.721.3392 or 
email studentlife@uoit.ca 

 Learn more about your options at: https://studentlife.uoit.ca/sexualviolence/ 
 
12. Students with Disabilities 
Accommodating students with disabilities at Ontario Tech is a responsibility shared among various 
partners: the students themselves, SAS staff and faculty members. To ensure that disability-related 
concerns are properly addressed during this course, students with documented disabilities and who 
may require assistance to participate in this class are encouraged to speak with me as soon as 
possible. Students who suspect they have a disability that may affect their participation in this 
course are advised to go to Student Accessibility Services (SAS) as soon as possible. Maintaining 
communication and working collaboratively with SAS and faculty members will ensure you have 
the greatest chance of academic success.  
 



Students taking courses on north Oshawa campus can visit Student Accessibility Services in UL 
Building, Room 2 (located near the library).  Students taking courses on the downtown Oshawa 
campus can visit Student Accessibility Services in the 61 Charles St. Building, 2nd Floor, Room 
DTA 225 in the Student Life Suite. 
 
Disability-related and accommodation support is available for students with mental health, physical, 
mobility, sensory, medical, cognitive, or learning challenges.  Office hours are 8:30am-4:30pm, 
Mon-Fri.  For more information on services provided, you can visit the SAS website at 
https://studentlife.uoit.ca/services/accessibility/index.php 
Students may contact Student Accessibility Services by calling 905-721-3266, or email 
studentaccessibility@uoit.ca.  
 
Students who require the use of the Test Centre to write tests, midterms, or quizzes MUST register 
online using the SAS test/exam sign-up module, found here 
https://disabilityservices.uoit.ca/uoitclockwork/user/test/default.aspx. Students must sign up for tests, 
midterms or quizzes AT LEAST seven (7) days before the date of the test.  
 
Students must register for final exams by the registration deadline, which is typically two (2) weeks 
prior to the start of the final examination period. SAS will notify students of the registration deadline 
date.  
 
13. Library Services 
Students are encouraged to become familiar with the various library services available to support 
them in their studies: e.g. research guides, distance education services and citation guides. Students 
are expected to know how to find scholarly articles using library databases and to seek the assistance 
of a librarian as needed. 
 
14. Academic Integrity 
Students and faculty at Ontario Tech University share an important responsibility to maintain the 
integrity of the teaching and learning relationship.  This relationship is characterized by honesty, 
fairness and mutual respect for the aim and principles of the pursuit of education.  Academic 
misconduct impedes the activities of the university community and is punishable by appropriate 
disciplinary action.  
 
Students are expected to be familiar with and abide by Ontario Tech University’s regulations on 
Academic Conduct which sets out the kinds of actions that constitute academic misconduct, 
including plagiarism, copying or allowing one’s own work to copied, use of unauthorized aids in 
examinations and tests, submitting work prepared in collaboration with another student when such 
collaboration has not been authorized, among other academic offences.  The regulations also 
describe the procedures for dealing with allegations, and the sanctions for any finding of academic 



misconduct, which can range from a resubmission of work to a failing grade to permanent expulsion 
from the university.  A lack of familiarity with these regulations on academic conduct does not 
constitute a defense against its application. This information can be found at 
http://calendar.uoit.ca/content.php?catoid=22&navoid=879#Academic_conduct 
 
Extra support services are available to all Ontario Tech University students in academic 
development, study skills, counseling, and peer mentorship. More information on student support 
services can be found at https://studentlife.uoit.ca/services/academic-support/index.php 
 
15. Turnitin 
Ontario Tech University and faculty members reserve the right to use electronic means to detect and 
help prevent plagiarism. Students agree that by taking this course all assignments are subject to 
submission for textual similarity review by Turnitin.com. Assignments submitted to Turnitin.com 
will be included as source documents in Turnitin.com's restricted access database solely for the 
purpose of detecting plagiarism in such documents. The instructor may require students to submit 
their assignments electronically to Turnitin.com or the instructor may submit questionable text on 
behalf of a student. The terms that apply to Ontario Tech University’s use of the Turnitin.com 
service are described on the Turnitin.com website. 
 
Students who do not wish to have their work submitted to Turnitin.com must provide with their 
assignment at the time of submission to the instructor a signed Turnitin.com Assignment Cover 
sheet:  
https://shared.uoit.ca/shared/department/academic-integrity/Forms/assignment-cover-sheet.pdf 
 
16. Freedom of Information and Protection of Privacy Act 
The following is an important notice regarding the process for submitting course assignments, 
quizzes and other evaluative material in your courses in the Faculty of Education. 
 
As you may know, Ontario Tech University is governed by the Freedom of Information and 
Protection of Privacy Act (“FIPPA”).  In addition to providing a mechanism for requesting records 
held by the university, this legislation also requires that the University not disclose the personal 
information of its students without their consent.  
 
FIPPA’s definition of “personal information” includes, among other things, documents that contain 
both your name and your Banner (student) ID. For example, this could include graded test papers or 
assignments. To ensure that your rights to privacy are protected, the Faculty of [Insert Faculty name] 
encourages you to use only your Banner ID on assignments or test papers being submitted for 
grading. This policy is intended to prevent the inadvertent disclosure of your information where 
graded papers are returned to groups of students at the same time. If you still wish to write both your 
name and your Banner ID on your tests and assignments, please be advised that Ontario Tech 



University will interpret this as an implied consent to the disclosure of your personal information in 
the normal course of returning graded materials to students. 
 
If you have any questions or concerns relating to the new policy or the issue of implied consent 
addressed above, please contact accessandprivacy@uoit.ca 
 
17. Student Course Feedback Surveys 
Student evaluation of individual courses and the program, as a whole, is a highly valued and helpful 
mechanism for monitoring the quality of Ontario Tech’s programs and instructional effectiveness. 
To that end, online course and program evaluations may be administered at the end of each term. 
Students are strongly encouraged to participate actively in this process. 
 
The Accessibility for Ontarians with Disabilities Act (AODA) standards have been considered in the 
development of this model course template and it adheres to the principles outlined in the 
University’s Accessibility Policy. 
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8.  
 
 

Anderson, G., & Arsenault, N. (2005). Fundamentals of educational research. 
Routledge.   NOTE: this can be a slow link and download.

How to write a Master’s thesis

chim’s 

Dan Muijs’s 
https://www.zaxe.ca/book-id/doing-quantitative-research-in-education-muijs-daniel-dr 

Huff’s
https://archive.org/details/HowToLieWithStatistics 

Robin Kay’s YouTube videos for Advanced Research Methods:

https://guides.library.uoit.ca/ebooks (find 
alphabetically on the page. “Little Blue Books” and “Little Green Books” cover many 
ARM topics.

                                                
11 Trochim, William M. The Research Methods Knowledge Base, 2nd Edition. Internet WWW page, at URL: 
<http://www.socialresearchmethods.net/kb/> (version current as of October 20, 2006). 



 

 

 

 



 

 

 



 

Students are expected to be familiar with and abide by Ontario Tech University’s regulations on 

ism, copying or allowing one’s own work to copied, use of unauthorized aids in 

behalf of a student. The terms that apply to Ontario Tech University’s use of the Turnitin.com 

Protection of Privacy Act (“FIPPA”).  In addition to providing a mec



 

FIPPA’s definition of “personal information” includes, among other thing

mechanism for monitoring the quality of Ontario Tech’s programs and instructional effectiveness. 

University’s Accessibility Policy.



 

Faculty of Education 
EDUC 504G: Critical and Reflective Practice in Education 

Course outline for Spring/Summer 2020 
 

1.  Course Details & Important Dates* 
Term Course Type Day Time 
Spring Online Tuesday 6:10-9pm 

 

CRN # Classes Start Classes End 

11733 May 5, 2020 August 4, 2020 
 

Adobe Connect Classroom Address:   http://uoit.adobeconnect.com/educ-5004g-202005-11733/ 
Course Website: https://learn.ontariotechu.ca/courses/6186 
M.Ed general Classroom: http://uoit.adobeconnect.com/medgeneralroom_2016/ 
For other important dates go to: https://uoit.ca/current-students/academics/important-dates-and-
deadlines.php 
Studies Graduate Handbook: http://meduoit.weebly.com/ 
Professor: Dr. Bill Muirhead can be reached at bill.muirhead@uoit.ca. Online office hours are 
before and after class by appointment. 
 
* For other important dates go to: https://uoit.ca/current-students/academics/important-dates-and-
deadlines.php 
  

2. Instructor Contact Information 
Instructor Name Office  Phone Email 
Dr Bill Muirhead   Bill.muirhead@uoit.ca 
Office Hours: By Appointment  

 
 

3. Course Description 
This course focuses on the exploration of reflection in the context of professional practice. The 
emphasis is on ways in which reflection informs action and facilitates learning, growth and 
development. In this course, we review and examine theoretical perspectives and research 
traditions that have informed our understanding of reflective professional practice.  
 
Consideration of influential theories such as Schon and Brookfield will serve as a basis for 
analyzing contemporary thinking and research. Topics include but are not limited to: the 



relationships among reflection, and professional practice; the roles that introspection retrospection 
play in the process of reflection; reflection and the affective domain; the role of reflection in 
constructivist learning; reflection in case study research, self-study research, narrative qualitative 
inquiry; and collaborative construction of ways of knowing. 
Available at: http://education.uoit.ca/graduate/our-program/course-guide.php  
 
 
4. Learning Outcomes 
1. Explore theories, views and perspectives regarding reflection, professional practice, knowledge 

creation and meaning-making. G1, G2, R1, A1 
2. Collectively and individually actively participate in the reflective process. G3, T1, T2,  
3. Connect relevant theories, views and perspectives to a variety of professional practices in order 

to develop a deeper and more personalized vision of one’s profession. G6, R1, A3, A4 
4. Engage in personal and collaborative reflective process through reflective blogging, readings, 

inquiry, online multimedia presentations, dialogue and debates. T1, T2, T4, K3, C2, C5 
5. Be an active member of a collaborative professional learning community. T1, C3, A4 
6. Apply the elements of critical reflection to gain insight into personal and professional 

development.  G6, G5, T3, T5 
7. Examine the autobiographical events that shaped teaching approaches and examine own 

assumptions in their own practice. G6, T3, C2, C5, A1, A3, A4 

 
5. Course Design 
Students will reflect on professional practices through the lens of relevant theory and will critically 
examine views and assumptions that inform their decision-making and career journeys. Students 
are required to contribute actively to small and large group sessions by sharing their own narrative 
stories and reflections in synchronous Adobe connect sessions and asynchronous means through 
Canvas. Sessions will include weekly readings that students are to have prepared prior to each 
class, student-facilitated seminars, video podcasts, discussions and debates. Resources including 
all readings, web-links and assignment outlines are posted on Canvas. In the spirit of 
constructivism, this course has a significant emergent design component. Students are encouraged 
to collaborate with the instructor in suggesting readings, multimedia presentations, and alternate 
modalities of communication that will facilitate the social construction of knowledge and the 
development of a professional learning community of practice.  

 
 

 
 

 Critical Incident Class Presentation Signup Sheet Assignment 3 
 https://docs.google.com/spreadsheets/d/1bdFjZ12XON1ziLGfI5UsLdrH_c6RdyOQVN

2MtpIbbac/edit?usp=sharing 
 
 

 

 Seminar Signup Sheet  Assignment 2 
 https://docs.google.com/spreadsheets/d/1yiqyMD1krEKUqQFfYG40oBEyjwCAcWLv9Qy5NQN

HbNs/edit?usp=sharing 



6. Outline of Topics in the Course 
 
CLASS Main Topics and Big Ideas ACTIVITIES and READINGS 

Week 1 
May 5 
 
 

Introduction to Reflective Practice 
 
Why reflection and what role does critical 
thinking play in professional practice? 
 
Video Clips: 
Why Reflection is Critical for Leaders 
https://youtu.be/EMha9JiM8aM 
 
 
 

Course Outline, class norms and organization, 
expectations, assignments and due dates 
 
Exploring our history and experience with 
reflection in the context of professional practice  
 
In large and small groups discuss how reflection 
may have changed in the digital world (Twitter, 
Facebook, blogs) 

Week 
2: 
May 12 
 
 

Critical Reflection Perspectives 
 
Reading Package for Week 2 
 
Brookfield, S. Critically reflective practice. 
Schon Crisis of Professional Knowledge   
Ulrich – Role of Reflection in Civil Society 
 
Video Clips: 
5 paragraph format 
https://www.youtube.com/watch?v=5uSJEi
NZ1rE 
 
Schon”s Reflective Practice 
https://youtu.be/Tzjz-l8L1lc 
 

In small groups discuss the following readings 
and be prepared to discuss these in a large 
group.   

A) Schon  and reflection in action, B) 
Brookfield and crucially reflective 
practice and, C) Ulrick and the role of 
critical reflection in civil society  

  
Seminar Facilitation Group A 
 
 
Assignment 1: Due:  May 26, 2020 

Week 
3: 
May 19 
 
 

Critical Reflection Quality and Rigour 
 
Reading Package for Week 3 
 
Higgins – Connection of learning to 
reflection 
representation 
Larrivee – Becoming a critically reflective 
teacher 
Eisner – Reflection and Qualitative Inquiry 
– Alternative forms of Data 
 
 

Examining perceptions of quality reflection” 
 
Small and large group discussion on Critical 
Incident sharing and how reflection can be both 
rigorous and personal. How does confidentiality 
and trust effect reflection? 
 
Seminar Facilitation Group  B 
 

Week 
4: 
May 26 
 
 
 

Reading Package for Week 4 
 
Boud – Journal Writing 
English – Journal work 
Moon—Learning Journals Chapter 107-
122 

Practical Strategies to Improve Reflection – 
journal writing, video, mentorship  
 
Seminar Facilitation Group C 
 



Week 
5: 
June 2 
 
 

Assessment tools for reflection 
 
Brookfield “Assessing Critical Thinking” 
Hobbs -Fake it or Hate it? 
 
Video Clips: 
Stephen Brookfield on critical thinking  
https://youtu.be/S4R7clM8R7A 

Reading Package for Week 5 
 
How do we grade reflection? 
 
Seminar Facilitation Group D 
 

Week 
6: 
June 9 
 
 

Social Construction of Knowledge  
 
Reflection across Professions –Nursing, 
Coaching and Teacher Education 
 
Walking the landscape of practice 
https://www.youtube.com/watch?v=qjw0Yo
qpEq8 
  
Otteson – Teacher Education  
Wenger—Community of Practice 

Reading Package for Week 6 
 
Emergent design – Social Construction of 
knowledge 
 
Seminar Facilitation Group E 
 

June 
16-20 

Academic Break  No Classes 

Week 7  
June 
23 
 

Social Construction of Knowledge  
 
Kotzee Exploring the missing social 
dimension 
 
Thompson Developing Critically reflective 
practice 

Reading Package Week 8 
 
 
Seminar Facilitation Group F 
 
Sign up for Critical Incident Presentation class 
dates in Canvas 

Week 
8: 
June 
30 
 

 Individual Presentations Critical Incident Presentations (Please see 
Canvas for additional information and how to 
sign up for a presentation) 

Week 
9: 
July 7 
 

Individual Presentations Critical Incident Presentations (Please see 
Canvas for additional information and how to 
sign up for a presentation) 

Week 
10: 
July 14 

 
Individual Presentations 
 

Critical Incident Presentations (Please see 
Canvas for additional information and how to 
sign up for a presentation) 

Week 
11: 
July 21 

 
Individual Presentations 
 

Critical Incident Presentations (Please see 
Canvas for additional information and how to 
sign up for a presentation) 

Week 
12: 
July 28 

Individual Presentations 
 
 

Critical Incident Presentations (Please see 
Canvas for additional information and how to 
sign up for a presentation) 
Course Summary 

  Final Paper Due August 8, 2020 
 



7. Required Texts/Readings 
Please ensure you have read these articles prior to class each week.  

Readings for WEEK 2:  

Brookfield, S. (1998). Critically reflective practice. Journal of Continuing Education in the Health 
Professions, 18(4), 197. Retrieved from http://search.proquest.com.uproxy.library.dc-
uoit.ca/docview/206785153?accountid=14694  
 
Schön, D. A. (1992). The crisis of professional knowledge and the pursuit of an epistemology of 
practice. Journal of Interprofessional Care, 6(1), 49-63. 

Ulrich, W. (2000) Reflective Practice in the Civil Society: The contribution of critically systemic thinking, 
Reflective Practice: International and Multidisciplinary Perspectives, 1:2, 247-268, DOI: 
10.1080/713693151 

Readings for WEEK 3: 

Eisner, E. (1997). The promise and perils of alternative forms of data representation. Educational 
Researcher, (Aug/Sept), 4-10. 

Higgins, D. (2011) Why reflect? Recognising the link between learning and reflection, Reflective 
Practice: International and Multidisciplinary Perspectives, 12:5, 583-584, 
DOI:10.1080/14623943.2011.606693 

Larrivee, B. (2000) Transforming Teaching Practice: Becoming the critically reflective teacher, 
Reflective Practice: International and Multidisciplinary Perspectives, 1:3, 293-307, DOI: 
10.1080/713693162 

Readings for WEEK 4: 

Boud, D. (2001). Using Journal writing to enhance reflective practice. New Directions for Adult and 
Continuing Education, 90 (Summer), 9-17. 

English, L. & Gillen, M. (2001). Journal writing in practice: from vision to reality. New Directions for 
Adult and Continuing Education, 90 (Summer), 87-94. 

Moon, J., A. (2006). Learning Journals. A handbook for reflective practice and professional 
development. 2Nd Edition. Retrieved August 28, 2016. Routledge London. 

Readings for WEEK 5: 

Brookfield, S. D. (1997). Assessing critical thinking. New Directions for Adult and Continuing Education, 
1997(75).  
 
Hobbs, V. (2007) Faking it or hating it: can reflective practice be forced? Reflective Practice: 
International and Multidisciplinary Perspectives, 8:3, 405-417, DOI: 10.1080/14623940701425063 

Readings for WEEK 6: 

Ottesen, E. (2007) Reflection in teacher education, Reflective Practice: International and 
Multidisciplinary Perspectives, 8:1, 31-46, DOI: 10.1080/14623940601138899 



Wenger, E. (2000). Communities of practice and social learning systems. Organization, 7(2), 225-246. 
doi:10.1177/135050840072002 
 
Readings for Week 8: 

Kotzee, B. (2012): Private practice: exploring the missing social dimension in ‘reflective practice’, 
Studies in Continuing Education, 34:1, 5-16 

Thompson, N. & Pascal, J. (2012) Developing critically reflective practice, Reflective Practice: 
International and Multidisciplinary Perspectives, 13:2, 311-325, DOI: 10.1080/14623943.2012.657795 

 
Additional readings may be assigned or recommended during the course. 
 
9. Assignments and Tests 
ASSIGNMENTS – Additional details posted on Canvas. 

Assignment 1: (20% individual) Much of the literature on reflective practice centers on the benefits 
of this practice within the professions and professional settings. Equally, the literature also identifies 
the link between reflective practice as a professional, and reflection on a more personal level. 
Drawing upon your current readings and experience in your workplace, is critical reflection 
practiced? Is the practice of critical reflection visible or invisible and if so why or why not? Are there 
opportunities to enhance or develop critical reflection in your current work environment? Using a 
definition of critical reflection from the literature and your interpretation of this activity, discuss how 
critical reflection could be beneficial to you both personally and professionally?  This assignment 
should be no more than 5 well-constructed paragraphs. Due:  May 27, 2020 

 
Assignment 2: (35% group) During weeks 2-3-4-5-6-7-8) each group will be responsible for 
leading a seminar regarding the weekly reading (90-120 minutes). Each group will be responsible 
for creating  slides to introduce the readings and facilitating large and small group discussions 
including presenting leading questions for discussion in small groups. Groups will be responsible for 
providing a seminar report regarding the facilitation one week after the seminar. See Canvas for 
details regarding the seminar report.  

Assignment 3: (45% Individual ) During weeks (9-12) , each student will present a Critical Case to 
the class and their reflection regarding the incident. Incidents are to be based on current 
professional settings while respecting the privacy and confidentiality of participants and presenters. 
Students will be responsible for presenting the case to the class, preparing two slides that can be 
used in the 20 minute presentation. ALL students will complete an individual feedback sheet and 
send it to the presenter. The feedback sheet will help inform the final paper assignment. The final 
paper will examine and expand upon, Assignment 1, , where suitable use student feedback, the 
course and its readings.  Due August 8, 2020  

10. Student Support 
Any student who faces challenges securing their food or housing and believes this may affect their 
performance in the course is urged to contact studentlife@uoit.ca for support. Furthermore, please 
notify your professor if you are comfortable in doing so. This will enable them to provide any 
resources and help that they can. 



 
11. Sexual Violence Support and Education 
Ontario Tech is committed to the prevention of sexual violence in all is forms. For any student who 
has experienced Sexual Violence, Ontario Tech can help. We will make accommodations to cater 
to the diverse backgrounds, cultures, and identities of students when dealing with individual cases. 
 
If you think you have been subjected to or witnessed sexual violence: 

 Reach out to a Support Worker, a specially trained individual authorized to receive 
confidential disclosures about incidents of sexual violence. Support Workers can offer help 
and resolution options which can include safety plans, accommodations, mental health 
support, and more. To make an appointment with a Support Worker, call 905.721.3392 or 
email studentlife@uoit.ca 

 Learn more about your options at: https://studentlife.uoit.ca/sexualviolence/ 
 
12. Students with Disabilities 
Accommodating students with disabilities at Ontario Tech is a responsibility shared among various 
partners: the students themselves, SAS staff and faculty members. To ensure that disability-related 
concerns are properly addressed during this course, students with documented disabilities and who 
may require assistance to participate in this class are encouraged to speak with me as soon as 
possible. Students who suspect they have a disability that may affect their participation in 
this course are advised to go to Student Accessibility Services (SAS) as soon as possible. 
Maintaining communication and working collaboratively with SAS and faculty members will ensure 
you have the greatest chance of academic success.  
 
Students taking courses on north Oshawa campus can visit Student Accessibility Services in UL 
Building, Room 2 (located near the library).  Students taking courses on the downtown Oshawa 
campus can visit Student Accessibility Services in the 61 Charles St. Building, 2nd Floor, Room 
DTA 225 in the Student Life Suite. 
 
Disability-related and accommodation support is available for students with mental health, physical, 
mobility, sensory, medical, cognitive, or learning challenges.  Office hours are 8:30am-4:30pm, 
Mon-Fri.  For more information on services provided, you can visit the SAS website at 
https://studentlife.uoit.ca/services/accessibility/index.php 
Students may contact Student Accessibility Services by calling 905-721-3266, or email 
studentaccessibility@uoit.ca.  
 
Students who require the use of the Test Centre to write tests, midterms, or quizzes MUST register 
online using the SAS test/exam sign-up module, found here 
https://disabilityservices.uoit.ca/uoitclockwork/user/test/default.aspx. Students must sign up for 
tests, midterms or quizzes AT LEAST seven (7) days before the date of the test.  
 
Students must register for final exams by the registration deadline, which is typically two (2) weeks 
prior to the start of the final examination period. SAS will notify students of the registration deadline 
date.  



 
13. Library Services 
Students are encouraged to become familiar with the various library services available to support 
them in their studies: e.g. research guides, distance education services and citation guides. 
Students are expected to know how to find scholarly articles using library databases and to seek 
the assistance of a librarian as needed. 
 
14. Academic Integrity 
Students and faculty at Ontario Tech University share an important responsibility to maintain the 
integrity of the teaching and learning relationship.  This relationship is characterized by honesty, 
fairness and mutual respect for the aim and principles of the pursuit of education.  Academic 
misconduct impedes the activities of the university community and is punishable by appropriate 
disciplinary action.  
 
Students are expected to be familiar with and abide by Ontario Tech University’s regulations on 
Academic Conduct which sets out the kinds of actions that constitute academic misconduct, 
including plagiarism, copying or allowing one’s own work to copied, use of unauthorized aids in 
examinations and tests, submitting work prepared in collaboration with another student when such 
collaboration has not been authorized, among other academic offences.  The regulations also 
describe the procedures for dealing with allegations, and the sanctions for any finding of academic 
misconduct, which can range from a resubmission of work to a failing grade to permanent expulsion 
from the university.  A lack of familiarity with these regulations on academic conduct does not 
constitute a defense against its application. This information can be found at 
http://calendar.uoit.ca/content.php?catoid=22&navoid=879#Academic_conduct 
 
Extra support services are available to all Ontario Tech University students in academic 
development, study skills, counseling, and peer mentorship. More information on student support 
services can be found at https://studentlife.uoit.ca/services/academic-support/index.php 
 
15. Turnitin 
Ontario Tech University and faculty members reserve the right to use electronic means to detect 
and help prevent plagiarism. Students agree that by taking this course all assignments are subject 
to submission for textual similarity review by Turnitin.com. Assignments submitted to Turnitin.com 
will be included as source documents in Turnitin.com's restricted access database solely for the 
purpose of detecting plagiarism in such documents. The instructor may require students to submit 
their assignments electronically to Turnitin.com or the instructor may submit questionable text on 
behalf of a student. The terms that apply to Ontario Tech University’s use of the Turnitin.com 
service are described on the Turnitin.com website. 
 
Students who do not wish to have their work submitted to Turnitin.com must provide with their 
assignment at the time of submission to the instructor a signed Turnitin.com Assignment Cover 
sheet:  
https://shared.uoit.ca/shared/department/academic-integrity/Forms/assignment-cover-sheet.pdf 
 



16. Freedom of Information and Protection of Privacy Act 
The following is an important notice regarding the process for submitting course assignments, 
quizzes and other evaluative material in your courses in the Faculty of Education. 
 
As you may know, Ontario Tech University is governed by the Freedom of Information and 
Protection of Privacy Act (“FIPPA”).  In addition to providing a mechanism for requesting records 
held by the university, this legislation also requires that the University not disclose the personal 
information of its students without their consent.  
 
FIPPA’s definition of “personal information” includes, among other things, documents that contain 
both your name and your Banner (student) ID. For example, this could include graded test papers 
or assignments. To ensure that your rights to privacy are protected, the Faculty of [Insert Faculty 
name] encourages you to use only your Banner ID on assignments or test papers being submitted 
for grading. This policy is intended to prevent the inadvertent disclosure of your information where 
graded papers are returned to groups of students at the same time. If you still wish to write both 
your name and your Banner ID on your tests and assignments, please be advised that Ontario Tech 
University will interpret this as an implied consent to the disclosure of your personal information in 
the normal course of returning graded materials to students. 
 
If you have any questions or concerns relating to the new policy or the issue of implied consent 
addressed above, please contact accessandprivacy@uoit.ca 
 
17. Student Course Feedback Surveys 
Student evaluation of individual courses and the program, as a whole, is a highly valued and helpful 
mechanism for monitoring the quality of Ontario Tech’s programs and instructional effectiveness. To 
that end, online course and program evaluations may be administered at the end of each term. 
Students are strongly encouraged to participate actively in this process. 
 
The Accessibility for Ontarians with Disabilities Act (AODA) standards have been considered in the 
development of this model course template and it adheres to the principles outlined in the 
University’s Accessibility Policy. 
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Seminar 25%  
Students will be responsible for forming groups of 2-3 members to effectively convey concepts 
related to a specific weekly topic. The group members will draw on at least 2 scholarly articles in 
presenting their topic (either 2 of the readings provided by the instructor or 2 other approved 
readings of their own choosing). They will function as the experts on the content of the articles 
and as facilitators of a discussion with their peers. The presentation should be 15-20 minutes in 
length and should be prepared digitally and posted online for classmates to view by the 
preceding Tuesday at midnight. (Possible presentation formats include a narrated PowerPoint, an 
Adobe Spark video https://spark.adobe.com/, or Jing video https://www.techsmith.com/jing.html 
or any other application the group chooses.) Presentations should be uploaded to the site of your 
choice (Screencast, YouTube, Vimeo, Google Drive etc.) and the url provided to the instructor 
and classmates via BlackBoard message by the preceding Tuesday (at midnight) so that your 
peers are able to view it before the Thursday class. On synchronous class nights, a group-led 
discussion will be conducted in-class by the group members for the first 15 minutes of the class. 
On asynchronous class nights, the group members will pose a question on a BlackBoard 
discussion board and monitor the discussion for one week. Seminars will take place during 
Classes 4-12. 
 

Learning Module 15%  
This group assignment consists of creating a learning module that can be used for learning about 
issues related to our weekly topics. Working with the same people as you worked on the seminar 
assignment with, the group will create a module for an adult learner to independently learn about 
your seminar topic. The ultimate goal is to have a collection of  modules that can be combined to 
create an online program for learners wishing to earn a participation certificate in this area. The 
content of the module should be geared towards an adult learner without much background 
knowledge on your topic. Following the example of UOIT’s mental health awareness program 
(http://mymindsight.uoit.ca/), groups will develop content, present resources and design a quiz to 
assess the participant’s learning.* The module can be developed on a website (i.e. Weebly or 
another free website builder), or another digital platform of the group’s choosing.  

  
Class Wiki: 5 contributions (250 words): 30%  

Students are expected to make 5 contributions to the course wiki on any of the weekly topics The 
contribution will consist of exploring a concept which emerged through an assigned reading or an 
alternate relevant reading of the student’s choosing. Contributions must be a minimum of 250 
words (the equivalent of one double-spaced page of text written in Time New Roman, font size 
12) and include at least one link to a graphic, a related article, website, video etc. Posts should be 
made within 10 days of the topic being covered in class. Post must also include APA citations for 
any resources referred to and/or linked to within the text. A maximum of two contributions on 
any given weekly topic is allowed. 



 

 
Discussion Board Postings: 5 posts (1-2 paragraphs long) + 5 responses (4-5 lines long): 30%  

For Weeks 3, 6, 8, 10, and 11 (the 5 asynchronous classes), students are expected to respond to 
the question raised in the corresponding discussion board on Blackboard. This is a more informal 
contribution and can include personal anecdotes. These posts will enable us to learn more about 
each other’s perspectives, and are not required to be written in a scholarly style. Students should 
respond to the weekly question with a 1-2 paragraph post. You are also required to respond to at 
least 1 post by another student for each of the 5 weeks. Responses need only be a few lines in 
length and must demonstrate your contribution to community building (i.e. acknowledging the 
content of your peer’s post and building on it in some way). Postings and responses must be 
done within the week that the topic is covered in class. 
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to the community of learner’s discourse. Be sure to offer critical feedback to your peers, as this is the only 
way that we can progress. Cheerleading posts of ‘good job’ or ‘I agree’ should not be posted as they don’t 

Conduct a critical peer review of a colleague’s paper, which will be assigned to you. The review will 

spaced) and will be shared back with the paper’s originator and simultaneously to the instructor using your 

. Respond to the review by rebutting the reviewer’s claims 
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Using Open Tools 
Google Drive Shared Folders 

Slack Channel 
 We will be using a dedicated Slack Channel (EDUC5102_Fall2020) for communication direct to 

individuals, as well as to the entire community. Slack uses the same technological infrastructure that 
GDrive uses in that there is both a web (browser-based) and app-based versions of the channel. 
The app-based client can be downloaded and installed on your machine after you’ve logged into our 
Slack Channel. 

 Your invitation to our Slack Channel is 
https://join.slack.com/t/educ5102winter2020/shared_invite/enQtODY1MzEwNDI2MzIyLTRlOWI5YW
MxNWRkMjkzOTZlM2UxODBjNzY0MjY0Yjg5ODVjNWQ5ODg5MDkyYjJlZTI3ZDlhNjUxYzc4OThlM
TY  

 If you want to investigate how to use Slack, check out all of the videos on the Slack YouTube 
Channel at https://www.youtube.com/channel/UCY3YECgeBcLCzIrFLP4gblw 



Knowledge Forum (WebKF) 
 This course will also make use of a web-based graphical knowledge building, reflection application 

called Knowledge Forum or WebKF (https://kf6.ikit.org/login ). You will be required to post into this 
application on a session by session basis, i.e., several times per week. These posts can be ‘new’ 
(unrelated to others) or ‘build ons’ (responses to previous posts). Each student is responsible to 
post to WebKF regarding work that is ongoing, along with a listing of resources used, and ongoing 
reflection about how their thinking (metacognition) is changing as we proceed through the course. 
Please see the YouTube Tutorials linked in the Welcome View. There are also a number of built-in 
analytic tools that help to assess your colleagues and your progress through the course. Make use 
of these tools to help you self-assess your work. 

 We will be using WebKF in this course as a means of recording procedural and conceptual thinking. 
When you get to the WebKF login page for the first time, you will need to register in WebKF. Follow 
the instructions listed below to create a new account and to register in the 
EDUC5102G_Winter2020 database. 

  
 How to register in the Knowledge Forum community space: 
 This is a link to a video that will show you how to get started with Knowledge Forum 6. 
 https://www.youtube.com/watch?v=ebgi-NnjSak  
  
 Here are the steps and the information you need to get started in Web KF6: 
 Go to:  https://kf6.ikit.org/login   
 Click New Account to create an account. 
 Enter name, email, password, 
 The account creating key is: kcreation 
  
 Now, you can access your new database:  
 After login, in the "Join Community" section at the bottom of the page, select community: 

EDUC5102_Winter2020 
 Enter Community Registration Key: educ 
 
 In addition to these tools, you are free to use any Open Educational Technologies as you 

collaborate with your peers throughout this course. There are 2 principles to use when choosing 
tools: 1) it must be shareable, with your colleagues in your small group and within the larger group 
of colleagues in this course, 2) you must tell us where you are working so that we can work with 
you offering support and challenges to your ideas as you build your new understandings and new 
knowledge. 

 
Open Pedagogy 
Zotero.org 
 We will also be engaging in Open Pedagogy (OP) by adding to an existing Zotero library. In 

previous terms your colleagues have begun a shared library that you are invited to participate in 
building further using Zotero (https://www.zotero.org/ ) so be sure to install the free plugin for use 
with your browser(s). We will use the EDUC5102_2020 Group that has already been established. 
Invitations to the group will be sent out early in the course. It will be important to everyone to 
complete the provided Zotero templates with as much information as possible, in the appropriate 
APA format, to make the resulting shared database as useful as possible. In addition, we will share 
a database within WebKF for the class, using views for particular topics and for individual projects. 
The reference style guide to be used in the course is APA v6 (familiarize yourself with this 
important tool at 
https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_formatting_and_style_guide/gene
ral_format.html ) 



Problem Based Learning Orientation 
 The primary mode of operation for the course will be in a problem-based learning format. Sessions 

at the beginning of each 3week block will serve to describe the context or situation within which 
collaborative groups will explore problems and subsequently solutions will be created and/or found. 
The processes employed, and solutions created by each group will be presented in the 3rd session 
of each 3week block. See Table 1 below. 

 

Week 1 2 3 4 5 6 7 8 9 10 11 12 

Problem Scenario A Scenario B Scenario C Scenario D  
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Resource
s to 
Support 
PBL 

 Videoclips –
scenario 

 Assignments 
and Assessment 
Tasks 

 Readings 
 Synchronous 

and 
Asynchronous 
Technologies 

 Synchronous 
Meetings in AC 
for Weeks 1-3 

 Videoclips –scenario 
 Assignments and 

Assessment Tasks 
 Readings 
 Synchronous and 

Asynchronous 
Technologies 

 Synchronous Meetings for 
Weeks 3 and 5 

 Team sharing of PBL 
work (procedural and 
declarative) in Week 5 

 
  

 Videoclips –scenario 
 Assignments and 

Assessment Tasks 
 Readings 
 Synchronous and 

Asynchronous 
Technologies 

 Synchronous Meetings for 
Weeks 6 and 8 

 Individual sharing of PBL 
work (procedural and 
declarative) in Week 8 

 Videoclips –scenario 
 Assignments and 

Assessment Tasks 
 Readings 
 Synchronous and 

Asynchronous 
Technologies 

 Synchronous Meetings 
for Weeks 9-11 

 Individual sharing of 
PBL work (procedural 
and declarative) in 
Week 11 

 

Primarily, it will be the responsibility of collaborative learner groups to identify a problem of 
relevance from the presented context/situation, determine what knowledge and resources are 
required to fully understand the situation, as well as to propose and build solutions to the identified 
problems. 
 
Today we live in a world where collective intelligence and collaboration are inevitable and 
desirable. As will be evident in the WebKF environment, collaboration will be required in order to 
advance to new understandings of the digital technologies and their impact on learning. 
Collaborative group work within the context of PBL Scenarios will be used as a basis for learning 
within the course. 
 



Prior to the beginning of the course it is required that each learner familiarize themselves with 
Problem-Based Learning. You can begin this process by reviewing a few posted YouTube 
videoclips, specifically: 
EDUC4703U Session 3 Video 1 @ http://youtu.be/RkRUTiUjubw   
and 
EDUC4703U Session 3 Video 2 @ http://youtu.be/ulG0DVS-jVQ   

 
Be prepared to discuss the ideas introduced in these videoclips during the first session in this course. 

 

 
 

 
 

 
 

 
 

 

 



 

Most of the work will lead up to a final paper for the course. The blogging in WebKF, however, will 
be vital to the ability of the group to define problems and seek solutions in a knowledge building 
environment. 
 
A)  Digital Readiness – Pre-Course (Access Global Readiness Explorer at http://grex.ictinus.net 
Use the EILab_Pilot_test group and login using your ontariotechu.net address.) Based on your 
responses to the tools (Basic Demographics, DCP and FOLCS – not TOOLS) available in GREx, 
make a 1-2 page assessment of your readiness for Fully Online Learning Community (FOLC) 
Environments. Concentrate on the FOLCS results which will be available on the Submissions tab 
of GREx. You will need to do a detailed analysis using Revised Completed Definition for 
FOLC_FOLCS.pdf document in #additional_resources channel in Slack. Provide a title page 
(complete with a descriptive title, your name, course code and name, professor’s name and 
submission date) and use an academic format including fully APA v6. Upload in Google Doc format 
to your shared ONTARIOTECHU.NET folder. Due date: Jan. 12, 2020 @ 11:59pm. 
 
B)  Digital Competency Profiler (DCP) Profile Analysis – Post Course 
Complete the tools (Basic Demographics, DCP and FOLCS – not TOOLS) at http://grex.ictinus.net 
a second time and in a 1-2 page document contrast the two profiles (Pre-course and Post-Course). 
Provide a title page (complete with a descriptive title, your name, course code and name, 
professor’s name and submission date) and use an academic format including fully APA v6. 
Upload in Google Doc format to your shared ONTARIOTECHU.NET folder. Due date: Apr. 3, 
2020 @ 11:59pm. 
 
C)  Blogging in WebKF & PBL Work: Describe your experiences and your reflective thoughts on 
the course in the form of a learning "blog". To be submitted in a WebKF View - Blog consisting of 
ongoing contributions to the community of learner’s discourse. Be sure to offer critical feedback to 
your peers, as this is the only way that we can progress. Cheerleading posts of ‘good job’ or ‘I 
agree’ should not be posted as they don’t promote thinking or behavioural changes. PBL work will 
be done on a continuous basis. You will be expected to contribute to all aspects, including 
presenting your group work on a regular basis as described in the Course Design section. Much of 
this work will be peer and self-assessed using SurveyMonkey versions of the rubrics found linked 
below. 
Since most of you will be new to PBL structures, we will be discussing the way we will be 
assessing PBL. For the most part, there will be a series of sharing sessions in which each of you 
will provide critical feedback to those sharing. The critical feedback will be given informally in the 
sharing session and more formally using the rubrics that you will find in the #rubrics channel in 
Slack. The rubrics will be made available using SurveyMonkey. 
 
D)   Case Study 

The object of this course is to investigate the role of communication in learning processes, 
particularly within the context of the Fully Online Learning Community (FOLC) environments. One 
of the ways in which we as educators can develop our understanding of theory is through the 
development of our own case studies. For the final assessment of this course, you will identify a 
communications issue or problem which occurs within the context of fully online learning 
community environments. Then, you will need to develop a case study that will describe the key 
events in that setting when applying an ICT solution to that issue or problem. Your case study 
should outline and analyze those key events in light of communication theories and educational 
technology research you have been exposed to throughout this course. 



Case Study Assignment will be completed in three parts: 

 Part 1: Problem Statement (10%) 
 Part 2: Poster Presentation (10%) 
 Part 3: Case Study (Final) Paper (30%) 

Learning Outcomes: 

LO 1, LO 2, LO 3, LO 4, LO 5 

Part 1: Problem Statement 

For this assignment, you should identify a potential application of ICT to address a communication 
issue or problem (not too general) in fully online learning community environment contexts. From 
this problem, you should be able to develop a case study for your infographic presentation and final 
paper in this course. Describe the problem succinctly and, if possible, with reference to previous 
studies and literature. Highlight the pedagogical and social impact of the problem. 

What to Submit: 
500-700 word problem statement written in APA v. 6 format (excluding references). Create your 
document in Google Docs format and upload in Google Doc format to your shared 
ONTARIOTECHU.NET folder.  
 
 Due date for Problem Statement: January 27, 2020 @ 11:59pm. 
 
Sample APA Case Study Paper – available in #additional_resources channel in Slack 
 
 
Part II. Infographic Development and Sharing 

For this part of the Case Study Assignment, you will create an infographic poster that: 

 Succinctly describes the nature of your problem. 
 Identifies your key stakeholders (the “players” who you need to target with your proposed ICT 

intervention). 
 Identifies the ICT intervention that you are proposing. 
 Uses a learning theory (or theories) to analyze the key “events” for your proposed ICT 

intervention. 
 Summarizes how your proposed intervention will resolve your communications issue or 

problem. 

What to Submit: 

You will submit a copy of your infographic poster to the WebKF Infographic View. Your infographic 
poster should reflect problem solving skills, critical thinking skills, people skills and technical skills 
involved in your problem solution. Each infographic will be assessed (with an emphasis on critical 
feedback for improvement) by two of your colleagues as peer-feedback and yourself as self-
feedback. 

 Due Date for Poster Submission to WebKF Infographic View: February 24, 2020 at 11:59 
pm EDT 



Part III. Case Study (Final) Paper 

For the final part of Assignment 1, you will submit a 1500-2000 word case study paper (excluding 
references), written in APA v. 6 format. 

 Due Date: Friday, March 31, 2020, 11:59 pm EDT 

Final course grades may be adjusted to conform to program or Faculty grade distribution profiles.  
Further information on grading can be found at: 
http://calendar.uoit.ca/content.php?catoid=22&navoid=879#Grading  

 
9. Assignments and Tests 
 

The grade for the course will be based on the following: 
Overall WebKF/PBL contributions:   40% (peer and self-assessed) 
FOLCS Profile Analysis    10% (assessed for completion) 
Case Study Part 1    10% (facilitator-assessed) 
Case Study Part 2    10% (peer-assessed) 
Case Study Part 3    30% (facilitator and self-assessed) 
Any student who anticipates a delay in preparing work as scheduled should contact the professor 
directly to advise regarding details of the situation and seek counsel. 

 
Please reference the following rubrics which will be used as a guide and an assessment template. 
 
Case Study, Part 1 Assessment Rubric (Based on OntarioTechU MEd General Assessment Rubric) 
In Slack #rubrics channel 
 
Case Study, Part 2 Assessment Rubric 
In Slack #rubrics channel 
 
WebKF and General Participation Rubric 
In Slack #rubrics channel 
 
Collaboration Rubric 
In Slack #rubrics channel 
 
PBL Assessment Rubric 
In Slack #rubrics channel 
 



 

 



Students are expected to be familiar with and abide by Ontario Tech University’s regulations on Acad

copying or allowing one’s own work to copied, use of unauthorized aids in examinations and tests, 

Ontario Tech University’s use of the Turnitin.com service are described on the Turnitin.com website.

https://shared.uoit.ca/shared/department/academic-integrity/Forms/assignment-cover-sheet.pdf



(“FIPPA”). 

FIPPA’s definition of “personal information” includes, among other things, documents that contain both 
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 Other topics as proposed by student groups…

 

 
 

 
 



 

 

The “presentation” is not really a presentation but a team led activity. The idea is simply to give 
each team an opportunity to do something with the class that can’t be done in 
is about using the time with the group to discuss experiment, try, question…. On the theme your 

– and that’s how everyone will learn –

– you can’t go wrong, you can only learn!

–

expectations? Easy: listen, and try to understand. When you don’t understand, ask questions, and 

to say. To ask questions, there is a “direct message” function in Twitter where you can send a 
private message to someone. Don’t be shy! No, there are no minima of nu
etc…. I’m more interested in having every student feeling safe to try, and safe to ask questions (you 
already did this). You are all at different levels familiarity with these tools, so I can’t expect the 
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 The Adobe Connect “presentation” session (20%)

Online resources are due by 11:59 pm ET on the Sunday before each group’s Adobe Connect presentation date.

 
 
 A “literature review,” providing an overview of what others (researchers, practitioners, bloggers, etc…) have 

 

 
 
 



 

 An overview of your group’s Online Learning Activity topic.
 

 Reflection on your group’s Adobe Connect presentation (including what worked, what didn’t work, and what you 
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to your group’s collaborative Adobe Connect presentations and resource sites, and constructive and co

 
 

y’s requirements.

each other to ensure that they can adequately facilitate their “presentations” in the event that one or more individual 
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Act (“FIPPA”).  In addition to providing a mechanism for requesting records held by the university, this legislation 

FIPPA’s definition of “personal information” includes, among other things, documents that contain both your 



 

Ontario Tech’s programs and instructional effectiveness. To that end, online course 

of this model course template and it adheres to the principles outlined in the University’s Accessibility Policy.
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EDUC5199G: Mental Health in the Digital Age 
Course outline for Fall, 2019 

 
1. Course Details & Important Dates* 

Term Status Course Type Day Time 
Fall  On-line Monday  6-9 pm 

 

Location CRN # Classes Start Classes End Final Exam Period 

 44987 September 9, 2019 December 2, 2019 NA 
        * for other important dates go to:  www.uoit.ca >Current Students >Important Dates and Deadlines 
   
2. Instructor Contact Information 

Instructor Name Office  Phone Email 

Dr. Jennifer Laffier 4th floor 412 721-8668 
#2891 Jennifer.laffier@uoit.ca 

Office Hours: In person- Mondays 11-5 pm or skype, phone, or Adobe Connect by appt. 
Adobe Connect: http://uoit.adobeconnect.com/educ-5199g-201909-44957/ 
Website: www.wellbeinguoit.weebly.ca 
Email: jennifer.laffier@uoit.ca 
Skype: Jennifer Laffier 
Facebook: Jennifer Laffier 
Twitter: Jennifer @Jennifer Laffier 

 
3.  Course Description 

 In this course, students will critically assess research related to mental health, well-being and 
technology, especially the intersection of these three areas. The primary purpose of this 
course is to explore how technology is affecting our well-being and how this knowledge can 
inform educational practices within schools and communities. Students will explore various 
mental health problems, such as anxiety and depression, and the effects on learning and 
performance. Students will then examine the ways technology is promoting or hindering our 
well-being through critical examination of the research, as well as distinguishing what is social 
myths or personal opinions versus credible research.  Lastly, students will explore how we 
can design or utilize technology in various settings in order to increase positive mental health, 
learning, performance, and success. In this course students will also be challenged to 
examine how technology is affecting their own well-being and performance levels.  



 

On the successful completion of the course, students will be able to: 
LO 1. Distinguish, articulate, and critically assess theories and research related to mental 

health, well-being, and technological pedagogies (G1, G3, G6, R2, R3, R4 K1, A1, 
A3, P4).   

LO 2. Critically assess the role of culture, gender, socio-economic status, education, 
equity, and lifestyle as they apply the use of technology and well-being (A4, G1, 
K4).  

LO 3. Distinguish and articulate the various components of mental health and well-being 
such as the physical, emotional, cognitive, and social domains and risk and 
protective factors (G1, G3, G6).  

LO 4. Demonstrate an understanding of the relationships between theory, evidence and 
practice as it applies to action based research in the area of mental health (G4, R1, 
K1, K4, C6, P4). 

LO 5. Effectively use a range of media/technology tools to communicate research 
findings, personal experiences, and research- to -practice ideas (C3, C4).  

LO 6. Summarize, evaluate, and present research studies related to technology and 
mental health in the form of annotated bibliographies, literature reviews, and 
research paper/reports (R6, R7, K1, K4, C3, C4, C6). 

LO 7. Formulate and articulate meaningful questions, hypotheses, and arguments in 
discussions and written documents that build and advance knowledge in the fields 
of developmental psychology, mental health, education and digital technology (C1, 
C6, A2 

LO 8. Make evidence-based conclusions and recommendations, written and oral, about 
the impact and effective uses of digital technologies to support mental health and 
well-being (K1, K3, K4, C3, C4, C6, A3)  

LO 9. Demonstrate fluency, accuracy, and clarity of thought using multiple literacies while 
engaging in critical conversations and presentations which address mental health 
and educational questions and problems (C2, C5, C6, A2, P3) 

LO 10. Demonstrate the ability to critically reflect on personal use and impact of 
technology in order to make informed decisions for a healthy living approach (C6, 
A2, P1, P2, K4) 

 

 

This course is based on principles of inquiry based learning, experiential learning, co-
operative learning, and reflective practice. Students will independently explore research 
related to technology and well-being that is of personal interest in order to make evidence-
based decisions in their professional and personal lives. 

  
The course is approx. 10 hours per week. Students have a 3-hour synchronous class each 
week on Monday evenings between 6:00-9:10 pm. Due to the class size, the evening is 
divided into two time slots: (1) 6:00 pm- 7:30 pm or (2) 7:40- 9:10 pm. For weeks 1, 2, 11, 
and 12 students are all together from 6-9 pm. For weeks, 3-10 students are divided into the 
two time slots (see the course package for more information). Students cannot alternate 
time slots in order to keep the professional learning teams (PLTs) consistent. An email will 



 

be sent to inform students of their time slots by week two. During these online classes 
students will a) engage in critical discussions of topics and research, b) present their own 
articles and findings (in visual formats), and c) share personal reflections/insights.   
 
During the asynchronous hours (approx. 8.5 hrs) students will; a) complete required weekly 
readings, b) locate, summarize, and critique research articles related to technology and 
mental health, c) design and post biweekly presentations of research findings (both written 
and visual), and d) complete biweekly personal challenges. Students will be assigned core 
readings and bi-weekly tasks. These tasks include 1) completing written and visual 
research summaries/evaluations related to technology and mental health and 2) completing 
experiential trials of different technologies and reporting on personal experiences. These 
trials throughout the course will challenge students to track their or family member’s use of 
different technologies in order to increase awareness of technology’s role on well-being. 
Descriptions of these tasks are included in the course package.  

 
A final assignment is required for the course and includes a research paper that focuses on 
the impact of technology on mental health. The final paper is a systematic review which 
includes a literature review, analysis of research studies, conclusions, and 
recommendations/ research to practice ideas Based on principles of inquiry based learning 
students will choose a specific population group and technology focus of personal or 
professional interests. Students may work together or in groups for the final project. 
Students are asked to pick their research topic and group by the end of class two. 

*Further details on the design and structure of the course, including assignments will be 
provided in the instructor’s ‘EDUC 5199 Graduate Course package’ 
 
 

 

Week Topic 
Class 1 
 
  

Introduction to course:  
 The intersection between technology, mental health, and well-being.  
 Dissecting fake news, social myths, assumptions from research and  

            evidence 
 Defining mental health and well-being 
 Design of course; weekly topics, activities, evaluation methods, class 

website/blog 
 (Learning outcomes: LO1, LO2, LO3, LO4, LO6, LO8, LO9) 

Class 2 Overview of mental health: 
 Overview of well-being and mental health problems 
 Review of risk and protective factors  
 Impacts on learning and success 
 Personal introductions (3 min.) 

 (Learning outcomes: LO1, LO2, LO3, LO4, LO6, LO8, LO9) 
 



 

Class 3 Discussion and review of anxiety, stress, and technology 
 Overview of symptoms and affects on learning and performance  
 Potential impacts of technology 
 Reviewing research 

(Learning outcomes: LO1, LO2, LO3, LO4, LO5) 
 

Class 4 Reviewing the research & personal challenges  
 Critical discussion of the research findings (AB 1) 
 Presentations of personal challenge summaries (challenge 1) 

(Learning outcomes: LO1, LO6, LO7, LO8, LO9) 
 

Class 5 
 
 
 

Discussion and review of depression, loneliness, suicide and technology 
 Overview of symptoms and affects on learning and performance  
 Potential impacts of technology 
 Reviewing research 

(Learning outcomes: LO1, LO2, LO3, LO4, LO5) 
 

Class 6 
 
 

Reviewing the research & personal challenges  
 Critical discussion of the research findings (AB 2) 
 Presentations of personal challenge summaries (challenge 2) 

(Learning outcomes: LO1, LO6, LO7, LO8, LO9) 
 

Class 7 Discussion and review of substance abuse, impulse control related 
problems and technology 

 Overview of symptoms and affects on learning and performance  
 Potential impacts of technology 
 Reviewing research 

(Learning outcomes: LO1, LO2, LO3, LO4, LO5) 
 

Class 8 
 
 

Reviewing the research & personal challenges  
 Critical discussion of the research findings (AB 3) 
 Presentations of personal challenge summaries (challenge 3) 

(Learning outcomes: LO1, LO6, LO7, LO8, LO9) 
 

Class 9 
  

Discussion and review of eating disorders, self -image, self-esteem, and 
technology 

 Overview of symptoms and affects on learning and performance  
 Potential impacts of technology 
 Reviewing research 

(Learning outcomes: LO1, LO6, LO7, LO8, LO9) 
 

Class 
10 
 

Reviewing the research & personal challenges  
 Critical discussion of the research findings (AB 4) 
 Presentations of personal challenge summaries (challenge 4) 

(Learning outcomes: LO1, LO6, LO7, LO8, LO9) 
 

Class 
11 
 

Research writing seminar and final papers 
(Learning outcomes: LO1, LO2, LO3, LO4, LO5) 
 



 

Class 
12 
 

Conclusions and recommendations  
 Professional and personal research to practice ideas 

(Learning outcomes: LO1, LO6, LO7, LO8, LO9) 
 

 

There is no textbook for this course. Students will complete 2-3 resources per week 
selected by the instructor, which will include videos, podcasts, media, academic journals 
and psychological reports. Resources will be posted on the class website. Students will 
also have the opportunity to discuss helpful resources and make suggestions for readings. 
New resources may be posted 1 week prior to some classes as some of the material for 
this course depends on current news and media findings. In addition to the instructor’s 
resources, students will be responsible for completing the annotated bibliographies of their 
peers on a bi-weekly basis. Students are expected to complete core resources prior to 
joining synchronous classes.  
 
Examples of resources include: 
 
1. Ontario Ministry of Education (2013). Supporting minds: An educator’s guide to student’s 
mental health and well-being, Ottawa.  
 
2. Media Smarts: http://mediasmarts.ca/ 
 
3. Harvard Education Centre on the Developing Child: https://developingchild.harvard.edu/ 
 
4. Mental Health Commission of Canada: https://www.mentalhealthcommission.ca/English 
 
 

7. Assignments and Evaluation Method 
Detailed information regarding assignments, including expectations, rubrics, and submission dates 
is included in the course package.  

 
Assignment Brief Description Due Date Learning 

outcome 
Personal Introduction  
5% 

Students will complete a creative self-
introduction that includes personal 
information, interests in the course, views 
of mental health, technology use and 
research interests. 
(peer-evaluated) 

Week 2 LO2, LO4, 
LO8, LO9 

Research summaries 
(oral and visual)  
4 x 15% = 60% 

Students will complete 4 bi-weekly 
research summaries that are based on a 
specific topic. These evaluation 
summaries are presented in both written 
format (posted on course website) and 
visual format (using a technology 
platform) to present in synchronous 
classes to peers. 
(instructor and peer evaluated) 

Classes 4, 6, 8, 
10 

LO1- LO5  



 

Community 
Contribution  
10% 

Students are evaluated on their level of 
participation in the course, which includes 
engagement in discussions, 
presentations/discussions of personal 
challenges and LABS, peer evaluations)  
(Instructor and self-evaluation) 

Throughout 
Course 

LO 6-8 

Final research paper 
25% 

Students will complete a final research 
paper (individual or group that includes a 
research question, literature review, 
conclusions, and recommendations. 
Students may choose a specific 
population group that interests them.  
(instructor evaluated) 

TBA LO1 – LO9 

Details of assignment expectations, submission methods, and evaluation are provided in the 
course package 

8. Library Services 
 
Students are encouraged to become familiar with the various library services available to 
support them in their studies: e.g. research guides, distance education services and citation 
guides . Students are expected to know how to find scholarly articles using library databases 
and to seek the assistance of a librarian as needed. 
 

 
9. Students with Disabilities 

 
Accommodating students with disabilities at Ontario Tech is a responsibility shared among 
various partners: the students themselves, SAS staff and faculty members. To ensure that 
disability-related concerns are properly addressed during this course, students with documented 
disabilities and who may require assistance to participate in this class are encouraged to speak 
with me as soon as possible. Students who suspect they have a disability that may affect their 
participation in this course are advised to go to Student Accessibility Services (SAS) as soon as 
possible. Maintaining communication and working collaboratively with SAS and faculty members 
will ensure you have the greatest chance of academic success.  
 
Students may contact Student Accessibility Services by calling 905-721-3266, or email 
studentaccessibility@uoit.ca. 
 
If you need extra help, you can also contact the Student Learning Centre. 
 

 
10. Basic Needs 

 
Any student who faces challenges securing their food or housing and believes this may affect 
their performance in the course is urged to contact studentlife@uoit.ca for support. Furthermore, 
please notify your professor if you are comfortable in doing so. This will enable them to provide 
any resources and help that they can. 

 
 



 

11. Sexual Violence Support and Education 
 
Ontario Tech University is committed to the prevention of sexual violence in all is forms. For any 
Ontario Tech student who has experienced sexual violence, Ontario Tech can help. Ontario 
Tech will make accommodations to cater to the diverse backgrounds, cultures, and identities of 
students when dealing with individual cases. 
 
If you think you have been subjected to or witnessed sexual violence: 

 Reach out to a Support Worker, a specially trained individual authorized to receive 
confidential disclosures about incidents of sexual violence. Support Workers can offer 
help and resolution options which can include safety plans, accommodations, mental 
health support, and more. To make an appointment with a Support Worker, call 
905.721.3392 or email supportworker@uoit.ca 

 Learn more about your options at: studentlife.uoit.ca/sexualviolence 
 
 
 

12. Academic Integrity 
 

Students and faculty at Ontario Tech share an important responsibility to maintain the integrity 
of the teaching and learning relationship.  This relationship is characterized by honesty, fairness 
and mutual respect for the aim and principles of the pursuit of education.  Academic misconduct 
impedes the activities of the university community and is punishable by appropriate disciplinary 
action.   
 
Students are expected to be familiar with and abide by Ontario Tech’s regulations on Academic 
Conduct which sets out the kinds of actions that constitute academic misconduct, including 
plagiarism, copying or allowing one’s own work to copied, use of unauthorized aids in 
examinations and tests, submitting work prepared in collaboration with another student when 
such collaboration has not been authorized, among  other academic offences.  The regulations 
also describe the procedures for dealing with allegations, and the sanctions for any finding of 
academic misconduct, which can range from a resubmission of work to a failing grade to 
permanent expulsion from the university.  A lack of familiarity with Ontario Tech University’s 
regulations on academic conduct does not constitute a defense against its application.     
 
Further information about academic misconduct can be found in the Academic Integrity 
Wesbite. Extra support services are available to all Ontario Tech students in academic 
development, study skills, counseling, and peer mentorship. More information on student 
support services can be found at the Student Learning Centre . 

 
 

13. Turnitin  
 

Ontario Tech and faculty members reserve the right to use electronic means to detect and help 
prevent plagiarism. Students agree that by taking this course all assignments are subject to 
submission for textual similarity review by Turnitin.com. Assignments submitted to Turnitin.com 
will be included as source documents in Turnitin.com's restricted access database solely for the 
purpose of detecting plagiarism in such documents for five academic years. The instructor may 
require students to submit their assignments electronically to Turnitin.com or the instructor may 



 

submit questionable text on behalf of a student. The terms that apply to Ontario Tech’s use of 
the Turnitin.com service are described on the Turnitin.com website. 
 
Students who do not wish to have their work submitted to Turnitin.com must provide a signed 
Turnitin.com Assignment Cover Sheet with their assignment at the time of submission to the 
instructor. 
 

 
 
14. Freedom of Information and Protection of Information Act 

 
The following is an important notice regarding the process for submitting course assignments, 
quizzes and other evaluative material in your courses in the Faculty of Education. 
 
As you may know, Ontario Tech University is governed by the Freedom of Information and 
Protection of Information Act (“FIPPA”).  In addition to providing a mechanism for requesting 
records held by the university, this legislation also requires that Ontario Tech not disclose the 
personal information of its students without their consent.  
 
FIPPA’s definition of “personal information” includes, among other things, documents that 
contain both your name and your Banner ID. For example, this could include graded test papers 
or assignments. To ensure that your rights to privacy are protected, the Faculty of Education 
encourages you to use only your Banner ID on assignments or test papers being submitted for 
grading. This policy is intended to prevent the inadvertent disclosure of your information where 
graded papers are returned to groups of students at the same time. If you still wish to write both 
your name and your Banner ID on your tests and assignments, please be advised that Ontario 
Tech will interpret this as an implied consent to the disclosure of your personal information in 
the normal course of returning graded materials to students. 
 

 
15. Course Evaluations 

 
Student evaluation of individual courses and the program, as a whole, is a highly valued and 
helpful mechanism for monitoring the quality of Ontario Tech’s programs and instructional 
effectiveness. To that end, online course and program evaluations may be administered at the 
end of each term. Students are strongly encouraged to participate actively in this process. 
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Doll Jr., W.E. (2006). Method and it’s culture: An historical approach. 
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Faculty of Education 

EDUC 5305G  Authentic Assessment 

Course outline for Spring/Summer 2020 
 

1.  Course Details & Important Dates* 
Term Course Type Day Time 

Spring/ 
Summer Online Mondays - 

Wednesdays 6:00-9:00pm 

 

CRN # Classes Start Classes End 

11736 June 22, 2020 July 29, 2020 
 
 
* For other important dates go to: https://uoit.ca/current-students/academics/important-
dates-and-deadlines.php 
  

2. Instructor Contact Information 
Instructor Name Office  Phone Email 

Dr. Wendy Barber EILab  
Mezz 05 

905-721-8668 
ext 2447 wendy.barber@ontariotechu.ca 

Office Hours: Online as needed by appointment 
Skype:  wendy.barber1 
Twitter: @wendybarber19 
Google docs/email: wendy.barber@ontariotechu.net 

 
       Adobe Connect Classroom Address: 
       https://uoit.adobeconnect.com/_a767860974/educ-5305g-   202005-11736/ 
 
 

General room (open 24/7 for everyone to use): 
Name: MEd General Room 2016 

        https://uoit.adobeconnect.com/_a767860974/medgeneralroom_2016/?proto=true 
 
 



 

3. Course Description 
EDUC 5305G  Authentic Assessment. The ultimate goal of this course is to enable 
educators to help their students to be able to think about their own learning processes.  
Authentic assessment is not about final exams and bell curves. The focus of this course is 
to research, analyze, and apply a variety of assessment techniques and applications that 
are based on the notion that people learn most effectively when they are able to relate what 
they are learning to their previous knowledge. Assessment is defined within the context of 
simulating authentic life-related tasks. Young children and adolescents also need to 
understand their own thought processes through self and peer assessment if they are to 
see their own growth potential and to develop self-motivation and self-esteem. Graduate 
students in this course learn key principles of authentic assessment and how to 
differentiate among assessments (such as criterion-referenced and norm-referenced.) They 
apply theory to examine underlying issues concerning high stakes standardized testing. As 
they study how to create more effective rubrics and objective test items, they think critically 
about how to better assess their students’ academic development. By the end of the 
course, participants understand the differences between assessment for learning and 
assessment of learning. 
Available at: http://education.uoit.ca/graduate/our-program/course-guide.php  
 
 
4. Learning Outcomes 
 
On the successful completion of the course, students will be able to: 
 
LO1. Through the use of our community building strategies, build shared understandings of 
pertinent, assessment-related terminology that can be applied to problems of practice and 
reflect on learning through this endeavour. (C1,C2,C3, G2,G3,G4) 
LO2. Discuss issues surrounding complex case studies in authentic assessment. 
(G2,G4,G6,R1,C1,C6) 
LO3. Individually, design and present a personally-relevant case study for shared 
consideration and with peers reflect on learning throughout this project. 
(A2,A3,C1,C2,C3,C6) 
LO4. Critically analyze current literature in authentic assessment as it relates to a policy of 
your choice. Discuss key concepts in a brief (1200 - 1500 word) literature review designed 
to preface a paper. (A2, R3, R5) 
LO5. Individually or in pairs, lead a group study session to analyze  a current assessment 
and evaluation policy and then individually, discuss findings of the policy analysis in a final 
paper that includes a literature review (See #4 above). (A2,A4,P3,K1,K2) 
LO6. Build rubrics to assess the final presentation and paper. 

 



 

 
5. Course Design 
This course will be held in Adobe Connect.  Graduate students are requested to sign in 
each day in advance of the class start time to make certain that the necessary equipment is 
functioning optimally. 
 
The primary vehicle of course communication will be Canvas.  In the event that you have 
not had a quick response from the professor in Canvas, contact the professor through 
OnTech email. 
Before the course, please introduce yourself in the Welcome page of Canvas.  All of the 
readings for each week are provided in Canvas under Modules - Readings.  Please feel 
free to read ahead and make notes ahead of the official class start. Your attendance is 
expected online for every class.  Any changes to assignment due dates require advance 
notice to the professor and approval in writing.  
  
We will use APA style for the final papers.  Reading packages will be provided on Canvas. 
 
 
Evaluation Method 
 
Reflection                      10%   Due Wed June 24                    L01 L02 
Literature Review                                  20%   Due July 8                               LO4 
Case Study Presentation    20%   Presented July 13-15               L02 LO3 
Policy Analysis Presentation               20%   Presented July 20-22               LO5 
Final Paper       30%   Due July 29                              LO6 
 
Ontario Tech Grade Standards: 
Grade  Percentage Description 
A+ 90-100 Very Good to Excellent. Student 

demonstrates mastery of 
understanding the key concepts, 
skills and values of the course. 

A 85-89 
A- 80-84 

B+ 77-79 Acceptable to Good. Student 
demonstrates adequate  
understanding of the key concepts,  
skills and values of the course.  

B 73-76 
B- 70-72 

 
 
 
 



 

Assignments 
 
Reflection :  500 – 600 words.  Reflect on knowledge, skills and values acquired – new 
insights, areas for further study, questions. Due Wed June 24, 2020. 
 
Literature Review:  1200-1500 words.  Referring mainly to the literature studied in the 
course and the class discussions, discuss three or four key concepts of Authentic 
Assessment. Use APA style. Due July 8, 2020.  Note: This will become part of the final 
paper. 
 
Case Study Presentation:  Using video, audio, print or a combination, present a 
personally-relevant case study of an authentic assessment issue, and lead the class in a 
discussion of the issues. Presented July 13-15, 2020. 
 
 
Policy Analysis:  Select a policy of a district school board, education authority, provincial 
or territorial jurisdiction, or a national jurisdiction etc.   Lead the class in conducting an 
analysis of the policy.  Engage and involve the class in commentary or discussion.  
Summarize the input of the class and consolidate the learning.  Presented July 20-22, 
2020.   
 
Paper:  Using the literature review, reflect on what has been learned in the course 
(consolidation) and include discussion on learning from the case studies, the policy 
analysis lessons and the areas of knowledge building from the course such as blogs, wikis, 
and discussions. Use APA style.  Suggested word count – 2,500 - 3,000 words. Due 
July 29, 2020. 
 
 
 
6. Outline of Topics in the Course 
June 22  Class 1 - Review the course outline, and discuss student needs and questions. 

The course outline may be revised at this point based on feedback from the 
students.  Build a rubric of a quality graduate course. Overview of assigned 
readings and policy documents. 

 
June 24   Class 2 - Authentic Tasks. Discussion of assigned Readings package 1. 

Sharing assessment memories through a course discussion on blackboard; and 
building a personal definition of quality assessment. Add goals and expectations 
to Canvas discussion thread as reflection. Reflection Due. 

 



 

June 29    Class 3 - Feedback. Assessing a reflection; discussion of assigned  
                  Readings   package 2. 
 
July 1      Class 4 - NO online CLASS  - Reading Day for Canada Day  
 
July 6   Class 5 - Promoting Student Understanding. Understanding vs. Knowledge. 

Discussion of assigned Readings package 3.  Design of assessment of a 
presentation; Preparation of personally relevant case study and any relevant 
readings through interviews with professor in breakout rooms. Discuss 
“Principles for Fair Student Assessment Practices for Education in Canada”. 
Reflection due: (500 – 600 words) due at noon.       

 
July 8      Class 6 Standards and Criteria. Discussion of assigned Readings package 4. 

Work on case studies. Group feed back via Canvas. Literature Review Due. 
 
July 13     Class 7 – Presentations of case studies, discussion and analysis.  
                 Preparation for policy analysis Week 3 such as selecting policy individually or 

pairs, and consulting  with the professor. Building rubrics to assess the 
presentation and the final paper.  

 
July 15     Class 8 - Presentations of case studies continued. 
   
July 20     Class 9 - Mastery Expertise and Excellence. Readings Package 5 
     
July 22     Class 10  - Presentations of policy analysis  
 
July 27     Class 11 –. Presentations of policy analysis. Generating questions and  

answers  about critical pedagogy and policy analysis.  
  
July  29    Class 12 – Final Paper Due. Culminating Day  
                                                
 
July 27-29  Classes 10-12 - Creating assessment tools for your class/school. Long term 

assessment plans (longitudinal work). Group feedback. Extra time for group 
presentations. 

 
Final paper is due at 4:00 p.m. 
 
 



 

7. Readings: Please note  -  choice is encouraged in readings throughout the 
course, in order to empower students to explore their own assessment contexts. 

 
Ashford-Rowe, K., Herrington, J. & Brown, C. (2014) Establishing 
the critical elements that determine authentic assessment, Assessment & Evaluation in 
Higher Education, 39(2), 205-222. 
 
Badge, J.L., Saunders, N. 7 Cann, A. (2012) Beyond marks: new tools to visualize student 
engagement via social networks. Research in Learning Technology, 20, 16283. 
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8. Evaluation Method 
       

     Reflection                      10%   Due Wed June 24                    L01 L02 
Literature Review                                  20%   Due July 8                                     LO4 
Case Study Presentation    20%   Presented July 13-15             L02 LO3 
Policy Analysis Presentation               20%   Presented July 20-22                    LO5 
Final Paper       30%   Due July 29                                   LO6 

 
     Ontario Tech Grade Standards: 

Grade  Percentage Description 
A+ 90-100 Very Good to Excellent. Student 

demonstrates mastery of understanding 
the key concepts, skills and values of the 
course. 

A 85-89 
A- 80-84 

B+ 77-79 Acceptable to Good. Student demonstrates 
adequate  
understanding of the key concepts,  
skills and values of the course.  

B 73-76 
B- 70-72 

 
 
9. Assignments and Tests 
 
Reflection :  500 – 600 words.  Reflect on knowledge, skills and values acquired – new 
insights, areas for further study, questions. Due June 24, 2020. 
 
Literature Review:  1200-1500 words.  Referring mainly to the literature studied in the 
course and the class discussions, discuss three or four key concepts of Authentic 
Assessment. Use APA style. Due July 8, 2020.  Note: This will become part of the final 
paper. 
 



 

Case Study Presentation:  Using video, audio, print or a combination, present a personally-
relevant case study of an authentic assessment issue, and lead the class in a discussion of 
the issues. Presented July 13-15, 2020. 
 
Policy Analysis:  Select a policy of a district school board, education authority, provincial or 
territorial jurisdiction, or a national jurisdiction etc.   Lead the class in conducting an 
analysis of the policy.  Engage and involve the class in commentary or discussion.  
Summarize the input of the class and consolidate the learning.  Presented July 20-22, 
2020.   
 
Paper:  Using the literature review, reflect on what has been learned in the course 
(consolidation) and include discussion on learning from the case studies, the policy 
analysis lessons and the areas of knowledge building from the course such as blogs, wikis, 
and discussions. Use APA style.  Due July 29, 2020. Suggested word count – 2,500 - 
3,000 words. 
 
 
Final course grades may be adjusted to conform to program or Faculty grade distribution 
profiles.  Further information on grading can be found at: 
http://calendar.uoit.ca/content.php?catoid=22&navoid=879#Grading 
 
More information and rubrics are provided on Canvas. 
 
10. Student Support 
Any student who faces challenges securing their food or housing and believes this may 
affect their performance in the course is urged to contact studentlife@uoit.ca for support. 
Furthermore, please notify your professor if you are comfortable in doing so. This will 
enable them to provide any resources and help that they can. 
 
11. Sexual Violence Support and Education 
Ontario Tech is committed to the prevention of sexual violence in all is forms. For any 
student who has experienced Sexual Violence, Ontario Tech can help. We will make 
accommodations to cater to the diverse backgrounds, cultures, and identities of students 
when dealing with individual cases. 
 
If you think you have been subjected to or witnessed sexual violence: 

 Reach out to a Support Worker, a specially trained individual authorized to receive 
confidential disclosures about incidents of sexual violence. Support Workers can offer 
help and resolution options which can include safety plans, accommodations, mental 



 

health support, and more. To make an appointment with a Support Worker, call 
905.721.3392 or email studentlife@uoit.ca 

 Learn more about your options at: https://studentlife.uoit.ca/sexualviolence/ 
 
12. Students with Disabilities 
Accommodating students with disabilities at Ontario Tech is a responsibility shared among 
various partners: the students themselves, SAS staff and faculty members. To ensure that 
disability-related concerns are properly addressed during this course, students with 
documented disabilities and who may require assistance to participate in this class are 
encouraged to speak with me as soon as possible. Students who suspect they have a 
disability that may affect their participation in this course are advised to go to 
Student Accessibility Services (SAS) as soon as possible. Maintaining communication 
and working collaboratively with SAS and faculty members will ensure you have the 
greatest chance of academic success.  
 
Students taking courses on north Oshawa campus can visit Student Accessibility Services 
in UL Building, Room 2 (located near the library).  Students taking courses on the 
downtown Oshawa campus can visit Student Accessibility Services in the 61 Charles St. 
Building, 2nd Floor, Room DTA 225 in the Student Life Suite. 
 
Disability-related and accommodation support is available for students with mental health, 
physical, mobility, sensory, medical, cognitive, or learning challenges.  Office hours are 
8:30am-4:30pm, Mon-Fri.  For more information on services provided, you can visit the 
SAS website at https://studentlife.uoit.ca/services/accessibility/index.php 
Students may contact Student Accessibility Services by calling 905-721-3266, or email 
studentaccessibility@uoit.ca.  
 
Students who require the use of the Test Centre to write tests, midterms, or quizzes MUST 
register online using the SAS test/exam sign-up module, found here 
https://disabilityservices.uoit.ca/uoitclockwork/user/test/default.aspx. Students must sign up 
for tests, midterms or quizzes AT LEAST seven (7) days before the date of the test.  
 
Students must register for final exams by the registration deadline, which is typically two (2) 
weeks prior to the start of the final examination period. SAS will notify students of the 
registration deadline date.  
 
13. Library Services 
Students are encouraged to become familiar with the various library services available to 
support them in their studies: e.g. research guides, distance education services and citation 



 

guides. Students are expected to know how to find scholarly articles using library 
databases and to seek the assistance of a librarian as needed. 
 
14. Academic Integrity 
Students and faculty at Ontario Tech University share an important responsibility to 
maintain the integrity of the teaching and learning relationship.  This relationship is 
characterized by honesty, fairness and mutual respect for the aim and principles of the 
pursuit of education.  Academic misconduct impedes the activities of the university 
community and is punishable by appropriate disciplinary action.  
 
Students are expected to be familiar with and abide by Ontario Tech University’s 
regulations on Academic Conduct which sets out the kinds of actions that constitute 
academic misconduct, including plagiarism, copying or allowing one’s own work to copied, 
use of unauthorized aids in examinations and tests, submitting work prepared in 
collaboration with another student when such collaboration has not been authorized, 
among other academic offences.  The regulations also describe the procedures for dealing 
with allegations, and the sanctions for any finding of academic misconduct, which can 
range from a resubmission of work to a failing grade to permanent expulsion from the 
university.  A lack of familiarity with these regulations on academic conduct does not 
constitute a defense against its application. This information can be found at 
http://calendar.uoit.ca/content.php?catoid=22&navoid=879#Academic_conduct 
 
Extra support services are available to all Ontario Tech University students in academic 
development, study skills, counseling, and peer mentorship. More information on student 
support services can be found at https://studentlife.uoit.ca/services/academic-
support/index.php 
 
15. Turnitin 
Ontario Tech University and faculty members reserve the right to use electronic means to 
detect and help prevent plagiarism. Students agree that by taking this course all 
assignments are subject to submission for textual similarity review by Turnitin.com. 
Assignments submitted to Turnitin.com will be included as source documents in 
Turnitin.com's restricted access database solely for the purpose of detecting plagiarism in 
such documents. The instructor may require students to submit their assignments 
electronically to Turnitin.com or the instructor may submit questionable text on behalf of a 
student. The terms that apply to Ontario Tech University’s use of the Turnitin.com service 
are described on the Turnitin.com website. 
 



 

Students who do not wish to have their work submitted to Turnitin.com must provide with 
their assignment at the time of submission to the instructor a signed Turnitin.com 
Assignment Cover sheet:  
https://shared.uoit.ca/shared/department/academic-integrity/Forms/assignment-cover-
sheet.pdf 
 
16. Freedom of Information and Protection of Privacy Act 
The following is an important notice regarding the process for submitting course 
assignments, quizzes and other evaluative material in your courses in the Faculty of 
Education. 
 
As you may know, Ontario Tech University is governed by the Freedom of Information and 
Protection of Privacy Act (“FIPPA”).  In addition to providing a mechanism for requesting 
records held by the university, this legislation also requires that the University not disclose 
the personal information of its students without their consent.  
 
FIPPA’s definition of “personal information” includes, among other things, documents that 
contain both your name and your Banner (student) ID. For example, this could include 
graded test papers or assignments. To ensure that your rights to privacy are protected, the 
Faculty of [Insert Faculty name] encourages you to use only your Banner ID on 
assignments or test papers being submitted for grading. This policy is intended to prevent 
the inadvertent disclosure of your information where graded papers are returned to groups 
of students at the same time. If you still wish to write both your name and your Banner ID 
on your tests and assignments, please be advised that Ontario Tech University will interpret 
this as an implied consent to the disclosure of your personal information in the normal 
course of returning graded materials to students. 
 
If you have any questions or concerns relating to the new policy or the issue of implied 
consent addressed above, please contact accessandprivacy@uoit.ca 
 
17. Student Course Feedback Surveys 
Student evaluation of individual courses and the program, as a whole, is a highly valued 
and helpful mechanism for monitoring the quality of Ontario Tech’s programs and 
instructional effectiveness. To that end, online course and program evaluations may be 
administered at the end of each term. Students are strongly encouraged to participate 
actively in this process. 
 
The Accessibility for Ontarians with Disabilities Act (AODA) standards have been considered in the 
development of this model course template and it adheres to the principles outlined in the 
University’s Accessibility Policy. 



 

 

 

 
we will begin by considering the differences and similarities between adult and 

higher education. We have a blurring of lines in modern times with the rise of the idea of 
lifelong learning. Childhood learning for a stable adult work-life was a seeming constant in 
past occupational structures. But the pace of change together with longer working lives has 
led to the common acceptance of lifelong learning and retraining as normal. In this course we 
will be concentrating on higher education. We will start with the fundamental question of why 
all wealthy modern societies have formal education systems from nursery/kindergarten to 



 

PhD even though informal learning, including “learning on the job”, persists in many 
situations. We will investigate the long-term tension between these two ways of learning. 

in the master’s program who work in 

 

 

 

 

 
 

 



 

 



 

May 7: Adult Education and Lifelong Learning 
We will start the course by considering the classic general model of adult education that 
was presented by Stanley Knowles. We also will consider the differences and similarities 
between adult education, K-12, and higher education. Modern times has seen the rise of 
the idea of lifelong learning. Childhood learning for a stable adult work-life was a seeming 
constant in past occupational structures. But the pace of change together with longer work 
lives has led to the common acceptance of lifelong learning and retraining as normal, and 
this has had a great impact on adult and higher education. 

May 8 to 13: Asynchronous Session: student impact on teaching 
What is the impact of student populations on curriculum and pedagogy? Students in the 
course will bring their own experience to this topic in our first online assignment.  

May 14: Higher education: opportunity, employment, and inequality  
There are complex interconnections between opportunity, social mobility, social 
reproduction, and inequality. We talk about these interconnections all of the time, in politics 
and in the decisions that people make in considering an education. The connections and 
the talk are both critical aspects of the culture of higher education.   

May 21: Students in Higher Education 
Who are higher education students? How have they changed? How does who is a student 
make a difference? 

May 28: Formal and Informal Learning  
We will consider the fundamental question of why all wealthy modern societies have formal 
education systems from nursery/kindergarten to PhD even though informal learning, 
including “learning on the job”, persists in many situations. In this course we will examine 
the long-term tension between these two ways of learning.  

June 04: Differentiation and Convergence: Universities and Colleges  
There are many different types of higher education institutions across systems including 
junior colleges, colleges, university colleges, undergraduate universities and research 
universities. There are many trends both toward differentiation in structure and mission on 
some dimensions as well as toward a convergence on some others.  

June 11: Changing faculty and staff worlds in higher education 
Who are faculty and what do they do? Faculty members and their professional lives have 
changed through time and have varied across types of institutions. Also, modern higher 
education institutions are universally characterized by the expansion of administrative and 
support professionals and staff that expand and support institutional missions.  

June 18: Curriculum: from classic to modern 
The classical university curriculum of mid 19th century western society was highly 
standardized with everyone going to university studying very similar things. In contrast, in 
modern times we have many specialties and programs in a diverse range of institutional 
types. How and why has this happened? In addition, there are pressures on higher 
education to further adapt the curriculum in relation to various perceived skill and subject 
matter requirements. Is it possible to accommodate all of the demands? Is there an 
emerging new canon? 

June 25: Assessing Teaching and Learning  



 

We need to discuss teaching in the context of assessment. The early universities in 
Canada were characterized by the lecture-examination system. Instructors lectured and 
students were assessed by oral and written high stakes examinations, often administered 
annually in the spring. We have changed to a system of mixed lecturing, coaching, 
teamwork, student activity, and problem-based learning, with intermittent assessment and 
fewer or no high stakes examinations.   

July 02: Accountability: Consumerism, Bureaucracy and Planning 
Many governments, students and others think of higher education as part of coordinated 
systems. And some higher education systems are quite structured and systematized, but 
this is not always the case in Ontario and other Anglo-American jurisdictions. Increasingly, 
governments look for accountability measures and other indicators that will help it to 
manage and justify systems. We will examine the pressures toward accountability from 
government, students, corporations, community groups and the public, and the 
consequences of accountability for practice.  

June 26 to 28: Asynchronous Session: Student video presentations 
Students post video presentations online.  

July 09: Conclusions: Understanding, promoting, criticizing and improving 
higher education  
 
========= 
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July 09: Conclusions: Understanding, promoting, criticizing and improving 
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